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Exploring Gender

Introduction to Exploring Gender

Overview of the Content

In this course we explore the subject of gender. This includes ideas about gender, issues related

to it, and ways that it influences and affects people’s lives in many different ways.

Chapter 1 looks at the difference between biological sex characteristics and gender, exploring
how gender can be understood as a social construct, and how gender can be applied as a

lens in the analysis of social, cultural or political issues. It examines gender roles and gender
stereotypes, how these can be harmful for individuals and groups in society, and potential
ways to overcome them. It explores the idea of identity and introduces intersectionality as

a lens to consider how different aspects of people’s identities influence their experiences or
perceptions of oppression or privilege.

Chapter 2 looks at issues around gender equality and inequality across several different areas
of life including families, education, religion, work, leadership, health, and the impacts of
climate change, before considering ways to overcome gender inequality.

Chapter 3 defines the concepts of patriarchy, masculinity and femininity, and the
relationship between power and patriarchy, exploring the different ways these concepts
impact gender and gender equality.

Chapter 4 examines the issue of gender-based violence, the different forms it can take, its
causes and consequences, its relationship with issues of patriarchy and masculinity, and ways
to address it.

Chapter 5 discusses the SOGIE framework and explores LGBTIQ identities and orientations
within that. In particular, it considers the consequences of stereotypes attached to some of
these diverse communities, and the intersecting ways they impact on them.

Chapter 6 outlines women’s rights across different areas of life, and international legal
protections in CEDAW to protect women'’s rights. It then defines and explores the different
aspects of feminism and looks at different periods in its development.

Chapter 7 explores issues relevant to the intersection of gender, peace and security, including
the relationship between gender equality and peace, the gendered effects of armed conflicts
on women, men and LGBTIQ individuals, and the central role of women in establishing and
maintaining peace.

Chapters 1 and 2 provide a basic introduction to the topic of gender. Later chapters go deeper

into this, with further focus on specific themes.
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Themes Explored

Overall, there are some central themes relevant to the study and understanding of gender that
run through this course and appear across different chapters.

These themes include the social construction of gender, ideas in society about male and female
gender roles and concepts of masculinity and femininity. These ideas affect all people in terms
of expectations, norms and behaviours in areas of life such as families, communities, work,
health, education, politics, economics or religion. Gender is also an important component of
people’s identities and the ways they express those identities.

Issues around gender equality and inequality appear when addressing issues like health,
education and religion, or the situation of women or LGBTIQ minorities affected by armed
conflict. Another repeated theme running through the course is the harmful impacts of
stereotypes in terms of socially expected roles and behaviours for women and men, and
discrimination and marginalisation of SOGIE minority groups.

The concept of intersectionality is also raised through the course in terms of how people are
affected by issues like inequality, oppression, conflict or climate change, depending on their
gender, sexual orientation, class and more. The impacts of male-dominated social structures
associated with patriarchy appeared in several areas of the course as well, including the
sections on workplace inequality, the gender pay gap, gender-based violence and the lack of
representation of women in leadership positions.

The last theme invites you to consider your own situations, identities and ideas about gender
and to reflect upon how gender impacts on the lives of people in the communities around you.
In particular, you are encouraged to think about and discuss ways to challenge issues related to
gender like inequality, stereotypes, marginalisation or gender-based violence, through various
activities like education, advocacy and awareness raising.
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How to Use This Book

Before you use this book, read the information below. It will help you to understand how it works.

This course book is mainly designed for classroom use but can also be used for self-study by
individuals. The target groups are post-secondary school students and adult learners from Myanmar.

This book is divided into seven chapters, each focusing on a different aspect of gender studies. At the
end is a list of sources, if you want to dive deeper into any of the issues of focus, and a glossary of key
terms in English and Burmese languages.

Before you start each chapter, read the Chapter Themes and Ideas to prepare you for the main topics
in each chapter. Additionally, look at the Learning Objectives. These will help you to identify the
most important knowledge and skills covered in the unit. They will also help you to evaluate your
progress through the course.
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To help you in your learning, there are four kinds of tasks:

B Every subsection starts with a Preview. These encourage you to think about the topic that
you are going to study. They focus on what you already know and think about the topic.

B Exercises develop your ability to work with information. They ask you to find and think
about information in texts by answering questions about the texts.

B Activities are designed to help you practise useful skills. These include interpreting
data, applying concepts to your own experience, prioritising, ranking and organising
information, researching topics and delivering presentations.

B Discussions encourage you to discuss the ideas in the text and how they relate to important
or controversial issues affecting your country and community.

In addition, there are occasional case studies which look at the main theme of the section in

relation to Myanmar or Southeast and East Asia.
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Sex, Gender
and ldentity

Chapter Themes and Ideas: Learning Objectives:

This chapter explains the After completing this chapter,
difference between sex and students will be able to:

gender and considers gender as a B distinguish between sex and
social construct. It outlines gender gender.

roles and stereotypes, defines why B analyse the impact of gender
they are problematic, and explores roles and gender stereotypes
solutions to overcome these B explain aspects of their own
issues. It looks at identity in more identities.

detail and defines and outlines B define intersectionality and
aspects of intersectionality. apply it to real-life scenarios.
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A. PREVIEW

1.

Exploring Gender

ex‘and Gender

Discuss the questions.

a. What do | already know about gender?
b. What do | think | know about gender?
c. What do | want to know about gender?

2. Work in groups. Some groups draw a picture of a woman, and the other groups draw a

picture of a man. Add as much detail as you can.

3. Join with a group that drew a picture of a person of the opposite sex. Compare the

drawings carefully. List the differences you see between the drawings. Are these
differences things that people are born with, or are they differences that people learn or
are taught in their lives?

4. As aclass, list the types of differences on the board under the headings Differences

People Are Born With and Differences People Learn.
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Female

Chromosones

Reproductive Organs

Hormones

Sex refers to the different biological and physiological characteristics of males and females, such
as reproductive organs, chromosomes and hormones. Biological sex for females includes having
a vagina, ovaries, XX chromosomes and a higher level of the hormone estrogen. Being male
means having testes, a penis, XY chromosomes and a higher level of testosterone. Biological sex
is constant and generally doesn’t change.

There is a third category of biological sex — intersex. Being intersex can be any combination of
the sex characteristics described above. For example, someone can be born with the appearance
of being male (penis, testes, etc.), but have a functional female reproductive system inside. There
are many examples of how intersex can present itself. Intersex characteristics are more common
than many people think. According to the United Nations Office for the High Commissioner of
Human Rights, 1.7% of the world’s population have intersex characteristics.

Gender refers to the socially constructed characteristics of women and men - such as behaviours,
roles and relationships of, and between, groups of women and men. Gender defines what is
considered “appropriate” for a male or a female to do and it is based on ideas of what a “man” and
a “woman” are supposed to be or do. It varies from society to society and can change over time.
Some examples are:

In many countries, women mostly wear skirts.
In some countries, women are discouraged from wearing — or not allowed to wear — trousers.
In some countries, men generally do not wear single pieces of cloth around their legs.

In other countries, men traditionally do wear these garments (e.g. longyis in Myanmar,
lavalavas in Samoa).

Weaving cloth has been, at various times and places, a male occupation, whereas in other
times and places it was a female occupation or a task done by either men or women.
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Both sex and gender form a part of a person’s identity. Identity is the collection of different
characteristics, experiences and connections that make an individual distinct and unique. It
includes personal traits, beliefs, cultural backgrounds and other factors that shape who a person is.

In summary, sex refers to biological differences, such as anatomy and chromosomes, and gender

relates to social and cultural roles, behaviours and identities.

B. EXERCISE

1. What is the meaning of sex? 3. What does being intersex mean?
a. Vagina, ovaries, penis, testes, a. Having the social features that are
hormones typical of both males and females
b. Biological characteristics of males b. Having a combination of male and
and females female sex characteristics
c. Biological characteristics that always c. The behaviours and relationships
change between groups of women and men
d. What is considered appropriate for d. The things that are considered
males and females appropriate for a male or a female
to do
2. What is the meaning of gender?
a. The distinct physical characteristics 4. Which of the following (more than one)
of males and females are biological characteristics of sex?
b. Combination of biological sex a. Ovaries
characteristics of males and females b. Hair styles
c. Experiences and relationships that c. XY chromosomes
contribute to individual personality d. Penis and testes
d. Ideas formed by society about
typical features of women and men 5. Which of the following (more than one)
are characteristics of gender?
a. Hormones
b. Chromosomes
c. Roles
d. Behaviours
-
1. Write the characteristics of sex
Sex Gender

and gender into the correct

column in the table.

2. Look at the drawings you did
in the preview and add any
additional characteristics from
them into the table.

~10-
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D. EXERCISE N

Are each of these statements describing characteristics of sex or of gender?

1. In most of the world, women do more 10. Little girls are gentle; boys are rough.
housework than men. 1. Boys don't cry.

2. Women can become pregnant and give 12. Globally, fewer women than men join the
birth to children; men cannot. military services.

3. Men generally have bigger bones than 13. Women can breastfeed babies; men must
women. use a bottle to feed babies.

4. In most countries women earn much less  14. Men can withstand the sight of blood;

money than men. women can't.
5. Women are more emotional than men. 15. Women are in charge of raising children.
6. Men usually have stronger arms than 16. Women do the maijority of the world’s
women. work yet earn only 10% of the world’s
7. Hormones make men and women behave income.
differently. 17. Men are doctors; women are nurses.
8. Men are more aggressive than women. 18. Boys' voices change at puberty; girls’
9. Men produce sperm; women give birth to voices do not.
babies.

Gender: A Social Construct and Analytical Tool

Gender is often considered to be a social construct. That means it is a set of learned behaviours,
rather than naturally occurring features. What it means to be a man or to be a woman is shaped
by culture, society, norms and rules. It is not something we are born with and it is different from

our sex.

Gender and the study of it addresses issues that are relevant for both women and men. Men and
women are both impacted by the way culture and society define what a “man” and a “woman”
are. Some individuals do not fit neatly into the categories of male or female, they are referred to
as “non-binary”.

Gender is also an analytical tool. It helps to understand how social, cultural, political and
economic impacts on people are different depending on whether they are male or female (or
something else). We can use gender as a lens through

which to analyse ourselves and our world.
This lens can help us to explore
and better understand the
issues that we will look at in
this book, such as aspects of
identity, gender inequality

or the causes of gender-based
violence (GBV).

-11 -
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E. EXERCISE N

Choose all the correct answers:

1. Gender is.. 2. We can use gender analysis to...
a. athing we are born with. a. measure economic inequality
b. aperson’s biological features. between men and women.
c. society'’s rules for women and men. b. look at social differences between
d. relevant to men, women and others. genders.
e. different in different cultures. c. define what is a man and what is a
f. the same all the time. woman.

d. teach correct behaviour in society.
e. decide someone’s sex.
f. look at our own identities.

\
F.DISCUSSION

Read the quote. What do you think it means?

“One is not born, but rather becomes, a woman.”
(Simone de Beauvoir, The Second Sex)

L .
G.DISCUSSION ~

1. Alot of languages don’t have separate words for sex and gender. How do you translate the
two words into your language? What other meanings are implied in these translations?

2. Gender is a learned set of behaviours. Where do you think we learn these behaviours from?
Where did you learn them from?

3. What are some common beliefs in your community or country when it comes to gender?

4. In your community, what changes in gender characteristics have you observed over the
last ten years?

-12 -



A. PREVIEW ~

1.

2. Discuss the questions.
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Do you associate these words with male or female? When you hear each one, go to either
the “male” or “female” side of the room. If you associate them with both or neither, go to
the middle.

a.kind b.shy c.independent d.emotional e.brave f.clever
g. bad-tempered h. helpful i.strong j.caring k.rational I funny

a. Why do you associate certain words with male or female, man or women?
b. Why do you think we associate some words differently based on gender?

Gender Roles

Gender roles refer to the social expectations, behaviours and norms that are
associated with individuals based on their perceived or assigned gender. These
roles are often culturally defined and vary across different cultures, societies
and historical periods. Gender roles typically outline what the “appropriate”
behaviour, activities and responsibilities for individuals are considered to be,
based on their gender.

Traditionally, many societies have had distinct gender roles. Certain tasks,
professions or qualities are associated with men or with women. For example, in
many cultures, men were expected to be the primary breadwinners, and women
were expected to work around the family and household. These roles extended
into areas of society like education, employment, family and social interactions.

~13-
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B. EXERCISE

1.

Exploring Gender

Traditional gender roles have been challenged and transformed over time. Some societies have

moved toward more gender-inclusive and equality-based perspectives.

Despite progress, gender roles still persist. They continue to be a topic of debate in social,

cultural and political discussions. Challenging rigid gender roles is often seen as an important

step towards achieving greater gender equality and a more inclusive and diverse society.

In Myanmar, traditional gender roles, shaped by cultural and religious practices, see men as

primary earners and decision-makers, and women manage the household and care for children
and the elderly. This is especially evident in rural, agricultural areas, where men plough fields

and women handle planting and harvesting. However, gender roles are evolving, particularly in

urban areas, where more women are pursuing higher education and careers outside the home.

Which one of the following lists are all

features of gender roles?

a.

norms, expectations, individual
aspirations, assigned gender,
culturally defined

norms, expectations, behaviours,
perceptions, assigned gender,
culturally defined

norms, expectations, equal roles,
perceptions, assigned gender,
culturally defined

norms, expectations, behaviours,
perceptions, choice of gender,
culturally defined

A situation where a man earns money at

work while a woman looks after children
at home, is an example of...

a.

b
c.
d

equality in gender roles.
diversity in gender roles.
traditional gender roles.
challenging gender roles.

Over time, gender roles have...

a.

b
c.
d

continued to stay the same.
changed by being challenged.

been the same in different cultures.
been the same for men and women.

A woman works as an engineer and
receives the same pay and conditions
as men in the same workplace. This is an
example of...

a.

the relationship between gender
roles and gender equality in the
workplace.

the improvement in working
conditions due to economic
development.

the relationship between the man
and the woman in this workplace.
the relationship between pay and
conditions in engineering workshops.

- 14 -
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C. ACTIVITY N

In pairs or individually, look at the pictures below then answer the questions.

1.  Where do you think the pictures are from?
2. What do the pictures tell us about the roles for men and women?

—= ROBINSON'S

. BARLEY... CROATS

AETFI T AP
WHIH NPYILE

D.DISCUSSION ~

1.  What are some common gender roles that you can identify in your country and
community?

2. Have gender roles changed over the last ten or twenty years? If so, what has changed?
What has stayed the same?

3. How are you personally affected by the gender roles that are in place?

~15-
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Exploring Gender

Stereotypes

A stereotype is a widely held and oversimplified belief about a particular group of people or
things. Stereotypes are often based on assumptions, generalisations or preconceived ideas. They
do not reflect the diversity and individuality within the group being stereotyped. Stereotypes can
contribute to misconceptions, prejudice and discrimination.

Here are some examples of stereotypes:

B All criminals had troubled childhoods.
B All overweight people eat too much.
B Older people are bad with technology.

Stereotypes may be about gender, race, ethnicity, age, religion, nationality or occupation.
They are commonly formed through cultural, social or historical influences and may be spread
through media, education and interpersonal interactions.

Stereotypes are generally associated with negative assumptions or biases. However, some
stereotypes can be perceived as positive. Positive stereotypes ascribe positive (or neutral)
qualities, characteristics or behaviours to certain groups. Positive stereotypes may seem
favourable on the surface, but they can still have potential drawbacks and limitations.

Examples of positive stereotypes:

B Married people are happier than single people.
B Mon women are very beautiful.

B Gay men take care of their appearance.

B Girls are better behaved than boys.

Positive stereotypes can contribute to inequalities by attributing certain abilities or qualities to
one group over another. They may also hide or downplay negative aspects or challenges faced by
a group, hindering efforts to address real issues and inequalities affecting the group.

It is important to recognise and challenge stereotypes. They can encourage misunderstanding
and create problems between different groups or individuals. Promoting awareness, education
and critical thinking are key strategies to combat the negative effects of stereotypes.

1. How can stereotypes harm people?
2. Who is affected by stereotypes?
3. Can stereotypes change? Discuss and give an example.

~16 -
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Gender Stereotypes

Gender stereotypes are expectations about how different genders should behave and interact
in society. They reinforce traditional gender roles, such as men being strong and assertive
and women being nurturing and submissive. Lesbian, gay, bisexual, trans, intersex and
queer (LGBTIQ) individuals also face harmful impacts from these stereotypes, including
discrimination, misunderstanding, mental health issues and social exclusion.

In Myanmar, teaching is often seen as a “female” profession and construction is usually
considered to be for men. Boys are often encouraged to be tough and to avoid activities that are
considered feminine, such as cooking or dancing. Girls are encouraged to be polite and obedient,
and to excel in activities related to household management. There is a stereotype that boys are
better at subjects like mathematics and science, and girls do well in languages and humanities.
This can influence the subjects that students choose to study and the careers they pursue.

Gender Boxes

The term gender boxes means societal expectations and norms based on perceived genders that
are often imposed in many cultures. These traditional roles are associated with “male” and

“female”, and can be limiting, dictating how people should behave, dress and express themselves.

) ( )
“Male” Gender Boxes “Female” Gender Boxes

For men, societal expectations often include For women societal expectations often
traits such as strength, assertiveness, include nurturing, passivity, empathy, and a
independence, and a preference for more preference for more feminine clothing and
masculine clothing and interests. Men activities. Women are often expected to take
are often expected to be the primary on caregiving roles, such as parenting and
breadwinners and to avoid displaying household chores, and may face pressure to
emotions like vulnerability or sensitivity. conform to traditional beauty standards.

J . J

-17 -
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Exploring Gender

Here are some common types of gender stereotype:

1. Occupational Stereotypes: The belief that certain professions or jobs are more suitable for
one gender over another. For example, that nursing is a female profession and engineering is
a male profession.

2. Personality Traits: Assumptions about the “typical” personality traits associated with men
and women. For example, the stereotype that men are assertive, competitive and logical, and
women are nurturing, empathetic and emotional.

3. Behavioural Expectations: Societal expectations about how individuals of a particular
gender should behave. For example, the stereotype that boys should be tough and not show
vulnerability, and girls should be polite and caring.

4. Appearance and Clothing: Stereotypes about how individuals should dress and present
themselves based on their gender. This can include expectations about clothing styles,
hairstyles and grooming practices.

5. Family Roles: Assumptions about the roles and responsibilities of mothers and fathers. This
includes the expectation that mothers are the primary caregivers and fathers are the primary
breadwinners.

6. Intellectual Abilities: Stereotypes related to intelligence and academic abilities. For example,
the belief that men are naturally better at maths and science, and women are better at
language and communication.

These gender stereotypes can contribute to inequality by limiting opportunities, reinforcing
biases and discrimination. Breaking down these stereotypes promotes gender equality and
dismantles harmful social expectations based on gender.

-18 -
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F. EXERCISE ~

1. Which of the following statements (a-t) are gender stereotypes?
a. Girls like to play with dolls. k. Girls are better at cooking than boys.
b. Women are better at learning . Women cry easily.
languages than men. m. Naing Aung doesn’t wear nail polish.
c. Naw Paw can't play football well, n. Daughters should look after their
because she isn't very fast. elderly relatives.
d. Boys like playing soldiers and fighting o. Women can breastfeed babies.
each other. p. Girls have long hair.
e. Men can't give birth to babies. g. Daw Than's husband can’t be trusted
Men are better leaders. to manage family money.
g. Moe Pwint is not good at chopping r. Unmarried women are unlucky.
wood because she is a girl. s. Men are not suitable to be early
h. Men never show their emotions. childhood educators.
i. Men are often taller than women. t. Sons should work to support the
j- Ko Ko Gyi is very strong. family.
2. Match the gender stereotypes from the list above to the examples of gender stereotypes
(1-6) on page 18.

Gender Stereotypes in the Media

The media plays an important role in maintaining gender stereotypes, influencing how society
views and expects individuals to behave based on their gender. This can be observed across
various forms of media, including social media, television, movies, advertising and news
coverage. Some of the ways the media contributes to gender stereotypes are:

B Portrayal of Traditional Roles: Media often shows men and women in stereotypical roles,
reinforcing traditional and outdated gender norms. Women are often shown in caregiving
roles, focused on appearance or as emotional and nurturing, and men are portrayed as
assertive, dominant and primarily concerned with career success.

~19-
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G. ACTIVITY

1.

Beauty Standards and Objectification: Advertisements and entertainment media frequently
emphasise unrealistic beauty standards for women, contributing to body image issues.
Moreover, women are often objectified, reducing their worth to physical appearance rather
than their abilities or character.

Occupational Stereotypes: Certain professions are stereotypically associated with specific
genders, reinforcing the idea that some jobs are appropriate only for men and other jobs are
for women. This limits career choices and perpetuates inequality in the workplace.

Toxic Masculinity and Emotional Self-Control: Media representations often reinforce the
concept of toxic masculinity, pressuring men to conform to rigid expectations of strength,
dominance and emotional restraint. This can lead to suppressed emotions and hinder
healthy expressions of vulnerability.

Unequal Power Dynamics: Media frequently depicts power imbalances in relationships, with
men portrayed as dominant and women as submissive. These representations contribute to
the normalisation of unequal power dynamics between genders.

Lack of Diversity: Media often lacks diversity in its portrayal of gender roles, perpetuating

a limited and one-dimensional view of what it means to be a man or a woman. This lack of
representation excludes the experiences of individuals who do not conform to traditional
gender norms.

Find an example of gender stereotyping in the media. This could be in advertising, the
internet, newspapers, TV programmes, film, etc.

Analyse your example according to the criteria in the Gender Stereotypes text on page 18.
Present your example and analysis to the class.

H. ACTIVITY

A\

1.

=

In five groups, brainstorm ideas for overcoming gender stereotypes in one of these
categories:

a. Education and Awareness

b. Media Representation

c. Promoting Role Models

d. Encouraging Critical Thinking

e. Families

In your group, start with one category and write your ideas for overcoming stereotypes in
that category on sticky notes or directly onto flipchart paper.

As a group, move to the next flipchart. Read the previous groups’ ideas, and add your own.
Continue until you have written your ideas on all flipcharts.

Read the text on Overcoming Gender Stereotypes on page 21. Did you consider all these
ideas? What other ideas did you have?

-20-
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Overcoming Gender Stereotypes

The following are ideas, and examples of actions to take, to help overcome gender stereotypes
faced by people of all genders.

Education and Awareness

B Promote education, curricula and awareness programmes
that challenge traditional gender roles and stereotypes.

B Encourage and celebrate diversity in all its forms, including
gender expression and identity.

B Create inclusive spaces that respect and honour
individuals regardless of their gender.

Media Representation

B Encourage diverse and realistic portrayals
of individuals in the media, including in
movies, TV shows, advertisements and
other forms of entertainment.

B Promote media content that challenges
gender stereotypes and shows a variety of
gender expressions and roles.

Promoting Role Models

B Highlight and celebrate positive role models who defy
traditional gender norms and expectations.

B Showecase individuals from diverse backgrounds
and experiences in various fields, breaking down
stereotypes about what is considered “typical” for a
particular gender.

Encouraging Critical Thinking

B Teach critical thinking skills that enable individuals
to question and analyse stereotypes.

B Foster an environment where open discussions about
gender and stereotypes are encouraged.

Families

B Encourage parents and families to challenge traditional
gender roles within the household.

B Promote equal sharing of domestic responsibilities.

B Encourage children to pursue their interests, regardless of
gender norms.
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I.CASESTUDY J

Addressing Stereotypes:
Gender Norms in Cambodia

Cambodia has experienced rapid economic development in the last two decades, leading to
significant improvements in education, health and poverty reduction.

Despite Cambodia’s economic progress, harmful gender norms persist, leading to inequality
between men and women in the workplace and society in general. These are being challenged
by the country’s rapid industrialisation and changing family dynamics, similar to trends seen in
many other countries.

Traditional Cambodian gender norms dictate how men and women should behave. They are
outlined in the Chbab Srey — literally meaning “Rules for Girls.” Despite efforts to remove
some rules, a shorter version is still taught in schools. Women are often expected to handle
household chores and care for the family. This leads to inequality for women in the workplace,
especially in the garment sector, where they are overrepresented in low-paid positions and
face unequal treatment and harassment.
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While men generally have more freedom from societal expectations, they are still bound

by certain gender norms. They are expected to be educated, high-earning leaders of their
families. However, as Cambodia modernises, there's a growing recognition of the need to
challenge these outdated norms. Everyone, regardless of gender, should have the freedom
to make their own choices and work where they want. To ensure greater gender equality and
individual freedom in Cambodian society, it is essential to acknowledge and resist traditional
gender norms.

Source: Phnom Penh Post, 2019

Case Study Questions

What similarities and differences with gender roles can you identify between
Cambodia and your country or community?

1. How similar and different are gender norms as taught in schools?

2. How similar or different are the family role expectations?

3. How similar or different are the changes to gender role expectations?

4. How similar or different are employment norms?

\_

a 0

J.DISCUSSION

1. Have gender roles in your community changed over the last ten or twenty years? If so,
what has changed? What has stayed the same?

How are you personally affected by the gender roles that are in place?

How can stereotypes harm people?

Can stereotypes change?

How could the media contribute to more balanced representation of men and women?
What are some examples of gender stereotypes in the media in Myanmar?

What do you think would be the best ways to change gender stereotypes in society?
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A. PREVIEW ~

What do you think when you hear the word identity? Create a mindmap that includes different
aspects of your identity.

come from Pekhon o
live in refugee camp

\ place

____J identity /

/ relationships |——

SN

daughter group of friends
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B. EXERCISE ~

1. Which of the following (more than one) 3. Which of the following (more than one)
are factors that influence people’s might be unseen aspects of someone’s
identity? identity?

a. Characteristics people are born with a. Clothing

b. Cultures people grow up in b. Political beliefs
c. The influence of people’s parents c. Religion

d. People’s relationships with others d. Past experiences

2. Which of the following (more than one) 4. Which of the following (more than
may have a role in assigning some one) are common features of people’s
identities to people? identities?

a. Parents a. They change over time.

b. Clothing b. They stay the same over time.
c. Languages c. One may be most important.

d. Authorities d. They are all assigned by others.

Student’s Book @@ @——

|dentity

Identity is the sense of who you are, including your personal traits, beliefs and experiences that
define you. People are born with different characteristics, and their identities may be shaped
by how they relate to these characteristics. Culture and society also influence how people shape
their identities.

People choose some of their Impacts of NRC on Identity in Myanmar
identities and may be given

other identities by parents, In Myanmar, the national identification card,
religious leaders or authorities. known as NRC (National Registration Card),
Parents may raise their children includes information about a person’s ethnicity
to speak a particular language, and religion. This official documentation
celebrate certain holidays and influences a person’s access to education,
wear traditional clothes, all employment and other opportunities. For

of which may show an ethnic example, people from certain ethnic

identity. Authorities can groups, such as the Rohingya, face

give or withhold identities, significant challenges in obtaining

for example by including or NRGCs, which affects their legal identity
excluding information on people’s and rights within the country.

identification documents. ~ -

Some parts of identity can be seen, like clothing and appearance. Other parts may be unseen,
like religious or political beliefs. It is common for people to have many different identities and
these identities can change during a lifetime. Some people might have one identity that is most
important to them, but this can also change over a lifetime.
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C. ACTIVITY

1.

Individually, draw a flower with at least six petals on a piece of paper. Each petal stands for
an aspect of your identity that is important to you. Write a different aspect of your identity
on each petal.

Share your identity flowers in pairs and explain the different aspects of your identity to
each other. Consider sharing...

an identity that has been shaped by your culture or society.

an identity you have chosen.

an identity you have been given.

an identity that can be seen.

an identity that is unseen.

. anidentity that has changed through time.

Who or what has helped to shape your different identities?

"m0 Q0T

D.DISCUSSION

1.

2.
3.
4.

Which of your identities are most important to you?

What are the most important identities for people that you know and care about?
Why are these identities important?

What role does gender identity play among your different identities?
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Examples of Intersecting
Parts of an Identity

Race

Ethnicity

Gender |dentity

Class

Language

Religion

Ability

Sexuality

Mental Health
10 Age
11 Education

12 Body Size

Intersectionality

Intersectionality is a way to understand how different parts of a person’s identity (like ethnicity,
gender, sexuality, class, ability, etc.) connect, “intersect” and affect each other. It shows how these
parts together shape how people experience discrimination, oppression or privilege.

Intersectionality recognises that you can’t fully understand someone’s experiences of oppression
or privilege by looking at just one part of their identity. Instead, you need to see how all these
aspects interact and overlap.

B A poor woman from a marginalised ethnic minority group might experience gender
discrimination differently to a wealthy woman from a majority group.

B A highly educated gay man with a disability might experience privilege differently from a
gay man with little education who is able-bodied.

Consider this example: An ethnic Karen woman who lives in a conflict-affected area may face
multiple layers of discrimination and hardship compared to a wealthy Bamar woman living
in Yangon. The Karen woman might deal with issues related to ethnic discrimination, gender
inequality and the impacts of armed conflict on her community.
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The Origins of Intersectionality

The term intersectionality was coined by Kimberlé Crenshaw,
an African American legal scholar, civil rights advocate

and professor of law. She introduced the concept in the late
1980s to address the limitations of existing feminist and anti-
discrimination frameworks in understanding the experiences
of individuals who face intersecting forms of oppression and
discrimination.

“Intersectionality is a lens through which you can see where

power comes and collides, where it locks and intersects. It is the
acknowledgement that everyone has their own unique experience of
discrimination and privilege.”

E. EXERCISE ~

True or false? If false, correct the statement.

1. Intersectionality is a framework that helps us to simplify identities.

2. Class and ethnicity are some of the aspects of intersecting identities.

3. People from the same ethnicity have the same experiences of oppression and privilege.

4. Women's experience of gender discrimination might be different depending on their
ethnicity.

5. Looking at one aspect of identity tells us what the person is experiencing.
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F. ACTIVITY ~

Read the scenarios. In groups:
1. Discuss which parts of each person’s identity affects their access to power and privileges.
2. Choose one person. Draw an image of the different aspects of their identities.

a. Nguyen is a member of an ethnic c. Sophie, a Karen woman from Hpa-An,
minority family living in a remote village works for an international NGO in
in Vietnam. They face intersecting Yangon. She earned a Master’s degree
challenges related to their minority abroad, which gives her a high salary,
status and ethnicity. As members of comfortable lifestyle, and excellent
an ethnic minority group, Nguyen's healthcare. Despite the gender norms
family experiences socio-economic in her community, Sophie enjoys
marginalisation, limited access better treatment in both her personal
to education and healthcare, and and professional life than many local
discrimination from the majority women.

population. Additionally, they struggle
with preserving their cultural heritage d. Thihais a LGBTIQ activist living in

and language in the face of assimilation Yangon, Myanmar. As an LGBTIQ
pressures. individual, Thiha experiences stigma,
discrimination and violence from

b. Fatima is a Rohingya woman who fled both society and the state due to
persecution in Myanmar and now lives conservative attitudes and legal
in a refugee camp in Bangladesh. As restrictions on same-sex relationships
a refugee, Fatima struggles to access and gender expression. Additionally,
basic necessities like food, clean water as a political activist advocating for
and healthcare in the crowded and LGBTIQ rights and democratic reforms,
under-resourced camp. Additionally, he faces harassment, surveillance,
as a member of the Rohingya ethnic and arrest by the authorities for his
group, she faces discrimination activism.

and marginalisation from the host
community and local authorities.

G.DISCUSSION

Read the quote. What do you think it means?

“There is no such thing as a single-issue struggle
because we do not live single-issue lives.”

— Audre Lorde
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Chapter

02

GenderEquality

Chapter Themes and Ideas: Learning Objectives:

This chapter discusses gender After completing this chapter,
equality and inequality and how students will be able to:

they relate to our roles in families, B outline global and regional
communities, religion, education, work, tendencies of gender inequality.
health and the impacts of climate B differentiate equality from equity.
change. It also explores how we can B examine aspects of life in which
promote gender equality. gender equality and inequality

are present, and how they affect
people and communities.

B research and explain ways to end
gender inequality.

"
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A. PREVIEW

~
Have an equality race.
1. As aclass, line up next to each other with enough space to take ten steps forward.
2. Listen to each statement. If the statement is true for you, take one step forward. If it is not
true for you, stay where you are.
Statements about Gender Equality and Inequality
B | can express my gender identity freely without judgement.
B | can walk home at night without being afraid of sexual harassment.
B | am able to freely choose what job | want to do in the future.
B | can play any sport without being judged or harassed because of my gender.
B | have a lot of role models in my community that are similar to me.
B | have never been told that I'm not smart enough.
B | don't have to help my family with the household chores.
B People listen and respect me when | speak.
B | am not told to “get married as soon as possible”.
B | can wear whatever clothes | want without being judged or harassed.
3. Look around you. What do you see? Are you in a very different place to other people?
4. How do you feel about where you are?
o J
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Gender Equality

Gender equality refers to the equal rights, opportunities and treatment of individuals, regardless
of their gender. It aims for both men and women to have the conditions to realise their full
human rights and potential. Gender equality includes social, economic, political and cultural
aspects of people’s lives.

Key components of gender equality include:

B Equal Rights and Opportunities: Ensuring that individuals of all genders have the same
legal rights, opportunities and access to resources. This includes equality in education,
employment, healthcare and participation in social and political life.

B Equal Treatment: Eliminating discrimination and bias based on gender, promoting fair and
just treatment in all aspects of life, including the workplace, education and legal systems.

B Equal Pay: Addressing the gender pay gap to ensure that individuals receive equal pay for
equal work or work of equal value, regardless of their gender.

B Representation: Promoting equal representation of men and women in decision-making,
leadership roles and political institutions, to ensure diverse perspectives are considered.

B Challenging Gender Stereotypes: Overcoming and challenging traditional gender roles and
stereotypes that limit opportunities and reinforce discriminatory practices.

B Healthcare and Reproductive Rights: Ensuring equal access to healthcare services and
reproductive rights for individuals of all genders.

Gender equality is also essential for achieving sustainable development, economic growth
and social progress. Gender equality offers significant economic benefits. By ensuring equal

opportunities, more people, especially women, can participate in the workforce, leading to
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higher productivity and growth. Companies with diverse leadership tend to perform better
financially, benefitting from a wider range of perspectives. Additionally, gender equality

helps reduce poverty — as women gain access to education, jobs and fair wages — and improve
economic outcomes for families and communities. It also ensures better use of talent and fosters
healthier societies, all of which contribute to a more resilient and innovative economy.

Gender inequality is the unfair treatment of individuals based on their gender. It includes
discrimination, biases, and social norms that lead to unequal opportunities and restrict access
to resources and rights for different genders. It limits people’s potential, reinforces traditional
gender roles and stereotypes, and reduces opportunities for education, employment and equal
pay. Eliminating gender inequality requires changing discriminatory systems and attitudes.

Equality and Equity

Equality refers to the state of being equal, especially in terms of rights, opportunities and status.
The principle of equality emphasises treating everyone the same and giving everyone equal
access to resources and opportunities.

Equity recognises that people may start from different positions and require different levels of
support to reach the same outcome. The principle of equity involves recognising and addressing
the unique needs and disadvantages different individuals or groups may face. Equity aims to
achieve fairness by providing more assistance for those who need it so they have equal access to
the resources and opportunities they need. To achieve gender equality, approaches that provide

O &
5

L

equality and equity are both equally important.

| &
{@.
Ce

—_—

|

i

B Equality (left) means each individual or group of people is given the same resources or opportunities. Equity
(right) recognises that each person has different circumstances and allocates the exact resources and opportunities

needed to reach an equal outcome.
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B. EXERCISE

Choose all the correct answers for each question.
3.

1.

-

2.

Student’s Book
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Gender equiality...

a. means people of all genders are
treated equally and have equal
opportunities.

b. refers to discrimination and exclusion

based on your gender.

c. is about equal pay and opportunities

for all women.
d. refers to government policies on
women’s and men'’s rights.

Important aspects of gender equality
(more than one) include...

a. equal access to education and legal

systems.
b. human rights for all ethnic and
religious groups.
c. addressing the gender pay gap.
d. electing a female head of state.

Impacts of gender inequality (more than
one) include...

a.

women have less access to political
representation.

women are paid more for doing the
same work as men.

discrimination against men in
leadership roles.

increased GBV.

Equity differs from equality because
equity...

a.

acknowledges that people start with
different opportunities.

aims for everyone to have the same
opportunities.

involves treating everybody the same.
provides more support to everyone.

C. EXERCISE

Classify the statements as relating to equality or relating to equity.

™M "0 00T

Everyone is the same.

People need different levels of support.
Equal access to resources.

People have different needs.

People have different experiences.
People have different starting points.
Everyone gets the same.

Relating to Equality

Relating to Equity
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D. ACTIVITY

1. Read the scenarios. How might you solve these problems?
2. In groups discuss, “How could an equality or equity-based approach work best?”

At a high school The Global Health e. Saw UBa Tin has
athletics competition Association has offered won every chess
boys and girls of all a $10,000,000 grant for competition in
ages compete together. researchers who can Southeast Asia since
As a result, the senior find a cure for a type 1958. Other players
boys win every event. of breast cancer. Many think this is unfair
medical researchers because he has had
There are very few from different more experience
medical staff who countries, men and playing chess.
speak a minority women, are competing
language, resulting to get the grant. f. After a devastating

in members of that
group having difficulty
accessing healthcare.
However, as there are
few schools in their
area, few trainees who
speak that language
have high enough
marks to get into
medical training.

There is a housing
shortage in Lek Tho
village. The village
administrators are
granting houses

to the people who
are best at filling
out the application
forms. These people
have often had
better educational
opportunities.

earthquake, survivors
are very short of food
and water. When food
and water trucks arrive,
the strongest and
fastest people run to
the trucks to grab all
the supplies first, and
there is not enough left
for the others.

The Gender Inequality Index

The Gender Inequality Index (GII) is a measure of gender disparities within a country, developed
by the United Nations Development Programme (UNDP) as part of its Human Development
Report. The GII reflects gender-based inequalities in three key areas:

1. Reproductive Health: Includes indicators such as maternal mortality ratio (the number of
maternal deaths per 100,000 live births in a given time period such as a year), and adolescent
birth rates (the number of births in a year to women aged 15-19 per 1,000 women in that age
group). These indicators reflect differences in access to and outcomes of reproductive health
services for women.

2. Empowerment: Includes indicators related to political participation and decision-making,
such as the proportion of parliamentary seats held by women and the percentage of women
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with secondary education. It also includes labour force participation rates (the proportion of
the total working-age population in or looking for work) for both women and men.

3. Economic Activity: Measures gender disparities in labour market participation and earnings.
It includes indicators such as the labour force participation rate and the gender pay gap in
income (see section 2.5).

The GII combines these into a single index, with values ranging from 0 to 1. A GII value closer
to 0 indicates lower gender inequality, and a value closer to 1 indicates higher gender inequality.

The GII provides policymakers and researchers with a way to measure gender inequalities within
a country, across regions, and over time. It highlights areas where progress has been made and
areas where further efforts are needed to achieve gender equality and women’s empowerment.

Gender Inequality in Myanmar, in Data

B 53.2% of Myanmar’s population are female and 46.8% are
male (2019 intercensal survey data).

B Men have higher literacy rates and labour force
participation than women (WHO, 2017).

B The maternal mortality rate is 250 per 100,000 births
(WHO, 2017).

B According to the 2020 general election results, the
percentage of elected female representatives is 18%, and
the percentage of women who occupy decision-making
positions (director general, director) is less than 30%.

B Out of 16,785 ward and village tracts in Myanmar the
representation of women in administration is 0.6%. (NUG
Gender Equality Position Paper, 2023).

B In the GII Myanmar ranks 125 out of 191 countries. That
decreased from the rank of 106 achieved in 2018. (UN
Development Index Report 2021).

E. EXERCISE ~

True or false? If false, correct the statement.

1. The Gll measures gender disparities in three dimensions: reproductive health, economic
activity and political participation.

2. The Gll combines indicators such as maternal mortality ratio and adolescent birth rates to
measure reproductive health differences.

3. A higher number on the Gll indicates lower levels of gender differences.

4. The Gll provides a measure of gender inequalities within a country but cannot be used for
international comparisons.
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F.ACTIVITY

Look at the graph and answer the questions.

1. Which country in the graph has the lowest gender inequality?

2. What general trend can be observed regarding gender inequality?
3. How useful do you think the GiIl is? What might be some limitations?

Figure 1: The Gender Equality Index 2023
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G.DISCUSSION

1. What do you think are the most important changes needed to improve gender equality?
2. How does equity relate to intersectionality?
3. What things do you think are needed for Myanmar to increase its rank in the Gender

Equality Index?
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1. Globally, do you think more women or men are illiterate? What about in Myanmar?
2. Globally, do you think more girls or boys attend primary school? What about in Myanmar?
3. Globally, do you think more women or men attend university? What about in Myanmar?

Gender Inequality in Education

Gender inequality in education is a widespread challenge that impacts on millions worldwide.
Despite progress, differences persist in enrolment, academic performance and access to
resources. These differences continue to hinder efforts for gender equality.

Some global data on education and gender:

250 million children and youth are out of school: 122 million girls and 128 million boys.
15 million girls and 10 million boys will never go to school.

Refugee girls are half as likely as their male counterparts to be in secondary school.

152 million children, mostly boys, are trapped in child labour, with impacts on education.
650 million girls and women are married before age 18. This often ends their education.
46 million children are subjected to GBV in and around schools every year.

328 million boys and 290 million girls are not achieving minimum proficiency levels in
reading at the end of lower secondary education.

‘Women make up only 35% of higher education students in science, technology, engineering
and mathematics (STEM) subjects.

B 66% of the 750 million illiterate adults are women, a proportion unchanged since 1976, the
earliest date available for the world total.
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B. EXERCISE

Based on the information in the text, and the chart and table below, are these statements true
or false? For false statements, say why.

Overall, globally there are more school-age boys than school-age girls out of school.
Girls living in refugee camps are more likely to attend secondary school than boys.
More boys are not achieving in reading at the end of lower secondary school.

More girls than boys of school age work in child labour.

More girls than boys study STEM subjects at university.

Men are more likely to be illiterate than women.

More girls than boys attended primary school in Myanmar in 2019-20.

More girls than boys attended high school in Myanmar in 2019-20.

In 2019, more girls than boys dropped out of school to help at home.

©ONOOM NS

Figure 2: Percentage of boys and girls attending school in Myanmar, 2019-2020
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Figure 3: Reasons for Dropping out of Schooling, Myanmar 2019
(Gender Statistics in Myanmar, 2022)

Completed Couldnot To help with To help Child was Other
desired afford household family farm failing
level schooling tasks
M F M F M F M F M F M F

% 1723 195 214 216 140 187 9.7 80 102 74 274 2438

L Source: Gender Statistics in Myanmar, 2022

C. ACTIVITY

Look at the table outlining why students in Myanmar drop out of school. Answer the questions.
1.  What does the data show?

2. Is there a big gender difference in the data? If so, in which aspects and why might this be
the case?

3. What do you think “other” reasons for leaving school could be?
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Higher Education

Worldwide, gender differences in higher education exist. Here are some of the reasons for these

differences.

B There has been a shift in enrolment rates; women now increasingly outnumber men
in higher education institutions. This trend is strongest in developed countries, where
women have had more access to higher education opportunities and have overtaken men in
enrolment rates.

B Despite this shift in enrolment rates, gender disparities still persist in certain fields of study.
For example, STEM fields continue to be male-dominated, and fields such as education and
health sciences often have higher proportions of female students.

B Women enrol in higher education at higher rates, but disparities in retention and
completion rates persist. Factors such as family responsibilities, socio-economic status and
societal expectations may contribute to differences in graduation rates between genders.

In Myanmar’s higher education system, according to UNESCO, a significant proportion of
students focus their studies on arts and humanities (37.45%) or natural science, journalism and
information technology (31.40%). However, there is gender disparity in some fields, especially
in engineering, manufacturing and construction, where female students comprise 40.48% of the
total. Arts and humanities stand out with the highest representation of female students, with
66.14% of all students in that field.

When gil‘lS are educated, their
lives, the lives of their children,
families, communities and

countries improve.

- UNESCO 2019

D.DISCUSSION N

1. Read the quote. Do you agree? Why or why not?

2. What other factors besides gender would affect attendance at educational institutions at
different levels? What important issue covered in Chapter 1does this relate to?

3. What can be done to improve gender equality in education? What are some concrete
steps that can be taken on a policy level, at an institutional level and on a personal level?

4. Why do you think male and female university students in Myanmar study different
subjects? What effect does this have on society?

~41 -



@@® Exploring Gender

L !

1F—11 T

L] i
e
e — 3
.: 'r. :

c11JI1C

A. PREVIEW ~
1. In groups, list all the religions you know of.

2. Are there rules for men and for women in these religions? Write them in the table.
3. As aclass, compare your answers.

Religion Men

Women
Buddhism

Christianity

Islam
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Gender Inequality and Religion

The relationship between religion and gender inequality varies across different cultures,
religious traditions and interpretations of religious texts. Religion itself is not inherently
supportive or opposed to gender equality. It depends on how individuals and communities
interpret and practice their religious beliefs.

In some cases, religious teachings and practices have been used to justify and perpetuate
gender inequality. Religious institutions may uphold traditional gender roles that limit the
opportunities and rights of women and LGBTIQ, based on patriarchal religious texts or
interpretations of them. On the other hand, religious traditions are often interpreted as
emphasising equality, justice and respect for all individuals. Many religious leaders and scholars
advocate for a more equal and inclusive interpretation of their faith.

Discriminatory practices exist within all major, religions resulting in gender inequality, religious
intolerance and social exclusion.

In Christianity, some denominations restrict women from holding leadership positions
within the church or participating in certain religious ceremonies. Moreover, some Christian
communities promote discrimination against LGBTIQ individuals, condemn same-sex
relationships and deny them equal rights and acceptance within the church.

In Islam, women may face restrictions in
education, employment opportunities and

participation in public life due to conservative
interpretations of Islamic law. Women
may also face legal inequalities in areas
such as marriage, divorce, inheritance and
testimony. For example, a woman’s testimony
may be given less weight than a man’s, and

they may receive half the inheritance share
of their male counterparts.

In some Buddhist traditions, women face
restrictions on ordination and participation
in monastic life. Opportunities for women
in monastic roles have increased in recent
years, however certain sects still limit
women'’s access to full ordination and
leadership positions within monastic
communities. Some texts depict

women as inferior or inherently

impure. Women may be prohibited

from participating in certain religious
ceremonies or excluded from some

sites due to beliefs about their perceived

impurity or spiritual inferiority.
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B. EXERCISE

Choose the correct answer.
1.

Exploring Gender

Does religion support gender equality?
a. No, all religions have rules that

discriminate against women and girls.
b. No, as the founders of major religions

were all men. a.
c. Sometimes, depending on how the

teachings in religions are interpreted. b.
d. Yes, all religions work to support

equality between genders. c.
Which one of these statements about d.

religion and change is true?

4. According to the text, what are
some forms in which discriminatory

a. People within a religion can choose to

challenge discrimination.

b. Itis easy to change religious beliefs by

changing the original texts.
c. Allbelievers in a religion have the

practices can manifest within religious
communities?

Racial segregation and employment
inequality

Gender inequality, religious
intolerance and social exclusion
Economic disparities and political
exclusion

Ethnicity-based discrimination and
cultural assimilation

5. What is a common factor contributing to

discriminatory attitudes and behaviours

within religious communities?

a.

same ideas about gender and equality.

d. Religious communities always
continue according to their original
ideas.

What is a common theme across

Buddhism, Christianity and Islam despite

their teachings advocating for love,
compassion and equality?

a. Discriminatory practices

b. Gender equality

c. Women in leadership

d. LGBTIQ acceptance

Progressive interpretations of religious
teachings

Conservative interpretations of
religious teachings, traditional cultural
influences and societal norms
Government regulations and policies
Lack of religious teachings advocating
for love and compassion

C.DISCUSSION

In groups, think of your religious community or a community which you are familiar with.
Discuss the questions.
Are the religious leaders mostly men or women?
Are there places that men or women cannot go?
Are there rules about how men and women should behave?
What are the reasons for these rules?

o> op 0N

How does your religious community treat LGBTIQ people?
In what ways do religious rituals and practices reinforce gender roles and hierarchies?
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1. In one minute, list ten leaders from your community, country or internationally. They can be
from any field — politics, education, religion or leaders of organisations etc.

2. How many of these leaders are men, and how many are women?

Leadership is about guiding others toward shared goals. It is crucial in various areas like
business, politics and education. Effective leaders inspire and motivate people, driving
innovation and success. Gender inequality in leadership remains a widespread issue across
various sectors and industries. It highlights significant differences in representation

and opportunities between men and women. Women are often underrepresented in
leadership positions, including executive roles, board membership and political offices.
Underrepresentation of women in leadership roles limits diverse perspectives and voices in
decision-making.

Women in Executive Government Positions Globally and Regionally

B There are 28 countries where 28 women serve as heads of state and/or government. At
the current rate, gender equality in the highest positions of power will not be reached for
another 130 years.

B Just 15 countries have a female head of state, and 16 countries have a female head of
government.

B Women represent 22.8% of cabinet members heading ministries, leading a policy area as
of 1** January 2023. There are only 13 countries in which women hold 50% or more of the
positions of cabinet ministers leading policy areas.
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B The five most commonly held portfolios by female cabinet ministers are: women and gender
equality, family and children’s affairs, social inclusion and development, social protection
and social security, and indigenous and minority affairs.

B In ASEAN, women hold 20% of parliamentary seats.

B In ASEAN, women constitute 24% of middle and senior manager positions in private
companies.

Although there have been notable figures who have played significant roles in Myanmar’s
political landscape, women'’s representation in political leadership remains low. In the 2020
general elections, only 17% of the elected representatives were women.

B. EXERCISE

Look at the graph and answer the questions.

1.  What trend does this graph show?

2. Which country has the highest share of female managers? Which one has the lowest?
3. How does Myanmar compare to other countries?

Figure 4: Share of women who are employed in decision-making roles in government,
large enterprises and institutions, by country
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Source: United Nations Statistics Division, 2023
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C.DISCUSSION

Why do you think the share of women in leadership positions has increased?

What are the impacts of more women in politics and business?

Do you think more women in politics equals more gender equality?

How do you think gender equality in leadership positions will develop in the future?
How can women'’s leadership be increased in your community?

o s @
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1. Are there any jobs you think only women should do? Why?
2. Are there any jobs you think only men should do? Why?

Gender and Work

Gender plays a significant role in shaping experiences and opportunities in the workplace.

It leads to differences between men and women in many aspects of employment and work.

Women often earn less than men for performing the same work or work of comparable value,

resulting in a gender pay gap.

Certain industries and professions are
heavily dominated by one gender, leading
to occupational segregation. Women are
more likely to be concentrated in lower-
paying and traditionally female-dominated
sectors, such as teaching or nursing,

and men dominate higher-paying and
traditionally male-dominated sectors, such
as IT, construction or engineering.

‘Women are underrepresented in
leadership positions across various

A

The“Glass Ceiling”

A glass ceiling is an invisible barrier that makes

it harder for women and minorities to move up
to higher positions in their careers. It is called

a “glass” ceiling because the barriers are unseen
and unwritten. For example, biased attitudes

or discrimination can prevent women or
minorities from reaching the top levels of their
field, no matter how qualified or skilled they are.

industries. They face barriers such as the “glass ceiling” that limit their career advancement.

Additionally, women often have a much larger share of caregiving responsibilities, including for

children and the elderly.

_47 -



—000

Exploring Gender

Discrimination based on gender remains prevalent in many workplaces, affecting hiring,
promotion and compensation decisions. Women and LGBTIQ may also experience workplace
harassment and bias, creating hostile work environments that hinder their professional growth
and well-being.

The Gender Pay Gap

The gender pay gap is the difference in average earnings between men and women, usually
shown as a percentage of men’s earnings. For example, a 12% pay gap means men earn 12% more
than women for similar work.

This gap is due to factors like discrimination, job segregation, differences in education and
experience, and gender role expectations. Jobs commonly held by women, such as teaching or

nursing, often pay less than jobs dominated by men, like engineering or IT.

The gender pay gap reflects economic inequality between men and women. To close this gap,
efforts include promoting equal pay, fighting discrimination and increasing salary transparency.

Figure 5: The Gender Pay Gap, by South and Southeast Asian Country
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Source: International Labour Organization, 2017

Unpaid Care Work

Unpaid care work involves supporting those who
cannot fully care for themselves, such as children,
the elderly, and people with disabilities or illnesses.
This work is crucial for meeting both the physical
and emotional needs of vulnerable individuals.

Globally, women perform 76.2% of unpaid care
work, and in Asia and the Pacific, this figure rises

to 80%. Although men’s contribution has slightly
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B. EXERCISE

Choose all the correct answers (more than one) for each question.
Which of these are consequences of the 4.

1.

Student’s Book

increased over the past 20 years, the gender gap in unpaid care has only narrowed by seven

minutes per day in 23 countries. At the current rate, it would take 210 years to close the gap.

The International Labour Organization (ILO) reports that unpaid care work is the main barrier

keeping women out of the workforce. In 2018, 606 million women could not work due to

unpaid care duties, compared to 41 million men. Addressing this issue is crucial for achieving

gender equality and empowering women economically.

000 —

gender wage gap?

a.
b.
c.

"0 00T

Occupational segregation

Equal pay for equal work

Fewer women in traditionally male-
dominated sectors

Sexual harassment

The glass ceiling

Women get less money

What barriers do women face in
advancing to leadership positions? 5.

Greater parenting responsibilities
Discrimination

Equal pay for equal work

The gender wage gap

Sexual harassment

The International Labour Organization

How does gender discrimination affect

the workplace?

a.
b.

It promotes diversity and inclusion. 6.

It creates hostile working
environments.

It leads to more women in leadership
positions.

It leads to more men in leadership
positions.

It leads to equal gender
representation in leadership positions.
It contributes to the gender pay gap.

Which of these contributes to a gender

pay gap?

a. Hiring the best candidate for the job

b. Occupational segregation

c. Differences in education and
experiences

d. Lower salaries in sectors that employ
mostly women

e. Men work harder than women

f. Women work harder than men

Which of these are examples of unpaid
care work?
a. Parenting
b. Traditionally male-dominated sectors
c. Traditionally female-dominated
sectors
Leadership and management
e. Looking after the elderly
f. Caring for sick people

Which of these is true about unpaid care

work?

a. Itis mostly done by people with

disabilities.

It is always done by women.

Globally, women do 76.2% of it.

d. In some countries, men are doing
more of it than before.

0

e. It prevents many women from getting
paid work.

f. It contributes to gender inequality in
the labour force.
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C. EXERCISE

1.

Look at the graph and answer the questions.

What information does the graph show?

2. Which regions have the most time spent on unpaid care work for women? And for men?
3. Which region has the most equality when it comes to unpaid care work according to the
graph?
4. How does Asia and the Pacific compare to the world average?
5. Which region has the most time spent on paid work for women?
Figure 6: Time Spent Daily in Unpaid Care Work, Paid Work and Total Work,
by Sex, Region and Income Group
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D.DISCUSSION

N

Have you, or anyone you know, faced a “glass ceiling” situation?

In your community, who earns more at their jobs — men or women?
What do you think is the percentage of gender pay gap in your country?
Who does most of the care work in your community and family?
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1.  What are examples of health issues or health needs that are specific to women?
2. What are examples of health issues or health needs that are specific to men?

Inequalities in health outcomes and access to healthcare based on gender are influenced by social,
economic and cultural factors. Some key aspects of gender and health inequalities include:

1. Life Expectancy: In many societies, women tend to have a longer life expectancy than
men. However, this can vary across regions and populations. Factors such as biological
differences, lifestyle choices and access to healthcare can contribute to variations in life
expectancy between genders.

2. Access to Healthcare: Gender can impact access to healthcare services. In some cases,
women may face barriers to accessing quality healthcare, including reproductive health
services. Economic disparities, cultural norms and geographic locations can also influence
access to healthcare for different genders.

3. Reproductive Health: Women’s health is often closely tied to reproductive health. Access to
family planning services, maternal healthcare, menopause healthcare and education about
reproductive rights can significantly impact women'’s well-being. Gender inequalities can
result in limited access to these health services, leading to adverse health outcomes.

4. Mental Health: Gender can play a role in mental health disparities. Societal expectations,
stereotypes and experiences of discrimination may contribute to different mental health
challenges for men and women. For example, women may be more likely to experience
depression, and men might face anxiety related to societal expectations of masculinity.

5. Occupational Hazards: Gender-based occupational roles can expose individuals to different
health risks. For example, jobs in construction or mining, which are often male-dominated,
may have higher rates of physical injuries.
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.
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6. Violence and Safety: GBV, including domestic violence and sexual assault, can have

severe consequences for the physical and mental health of individuals. Women are

disproportionately affected by GBV, and the long-term health effects can be significant.

Addressing gender and health inequalities requires comprehensive policy changes, education and

changes to social attitudes and expectations. Promoting gender equity in healthcare, improving

access to education, challenging stereotypes and addressing economic disparities are essential

steps toward achieving better health outcomes for all genders.

Match the scenarios (a-f) to the gender and health inequalities (1-6) outlined in the text:

She is concerned because her

and can't concentrate well. He is

husband is often violent towards

children. She feels depressed and
helpless because of the situation.

periods are very irregular and painful.
She would like to speak to a doctor
about this. However, the only doctor
in her town is a man, and she is too
embarrassed to discuss this with him.

b. Gam Seng works long shifts in a mine.
By the end of his shift, he is exhausted

c. Nok is in an abusive relationship. Her

her, but she stays with him because
she has no other way to support her

a. San San Htwe is a high school student.  d.

e.

afraid he will injure himself, so he takes
methamphetamines to stay awake.

Thurein Hlaing hasn't told his family he
is gay because he is worried about how
they will react. He is afraid they will

find out he is dating a man. He doesn't
sleep well because of this.

David drinks whiskey every night with
his friends and smokes two packets

of cigarettes each day. His father, who
had similar habits, died of a heart
attack when he was 42. David knows he
should change his lifestyle, but there's
not much else to do in his village and
he likes socialising with his friends.

Mi Chan and Kyaw Ko are having a baby
soon. However, they had to flee into
the jungle because of fighting and they
are very worried that when the time
comes, they won't have access to any
medical help.

C.DISCUSSION

In your community, how does gender inequality affect health?

How do gender stereotypes affect our approaches to mental health?
What healthcare issues can especially affect LGBTIQ people?

How does conflict affect health and gender inequality?

pwN
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Do the impacts of climate change affect men and women differently? How?

Climate change worsens existing gender inequalities by threatening jobs, health and safety.
‘Women, particularly in developing countries, are more likely than men to rely on natural resources
for their livelihoods, such as farming or gathering water, but have less access to land, financial
resources and decision-making power. When climate change leads to droughts, floods or resource
shortages, women face greater burdens in providing food, water and care for their families.

Climate change also increases social and political problems, especially in conflict areas, making
women and girls more vulnerable to types of GBV such as human trafficking, child marriage
and sexual abuse. During natural disasters, the breakdown of law enforcement and community
protections often leads to increased rates of domestic violence, sexual assault and exploitation
in shelters or displacement camps. Lack of resources like food and water can force women and
girls into risky situations where they may experience sexual exploitation or be forced into early
marriages or trafficking as a means of survival.

When disasters happen, women are more vulnerable to harm because they often lack access to
information, such as advance warnings about natural disasters. Women who are looking after
others may find it harder to evacuate during disasters. Women often have limited access to
resources such as money, safe shelters and healthcare services. These challenges make it harder
for them to access help.

Moreover, climate change harms maternal and child health. Extreme heat increases the chances
of stillbirth and spreads diseases like malaria, dengue fever and Zika virus, which lead to worse

health outcomes for mothers.
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B. EXERCISE

True or false? If false, correct the statement.

1. Impacts of climate change are gender neutral.

2. Climate change increases gender inequality.

3. Men are more likely to die during natural disasters.

4. Climate change has a negative impact on maternal and child health.

C.CASESTUDY }

Cyclone Mocha and Gender
Inequality

In May 2023, Cyclone Mocha hit north-western Myanmar. Due to the impacts of climate
change, cyclones are becoming stronger and more frequent, and Myanmar is one of the
countries most vulnerable to the impacts of climate change. As a consequence of Cyclone
Mocha, there are deep concerns for vulnerable women and girls, who were already facing
difficult conditions.

Many people have been left without safe shelter and have lost all their belongings. Due to the
COVID-19 pandemic, ongoing conflict and economic instability, the cyclone has made the
situation even worse. Vulnerable people — including pregnant women, children and the elderly
— are homeless and seeking shelter in evacuation centres and monasteries. Those who could
return home now face the task of rebuilding their houses with limited resources. Damage to
shelter and infrastructure also increases the risk of GBV and makes it harder for women and
girls to access urgent sexual and reproductive health services.

Source: UN Women 2023

e N
Case Study Questions

1. What were the impacts of Cyclone Mocha on the local population? What possible
other impacts were not mentioned in the article?

2. What were the impacts on women and girls in particular? What possible other
impacts were not mentioned in the article?

3. How has Cyclone Mocha increased the risk of GBV?

4. Do you know any similar cases in the region? Which ones?

5. What can be done to improve the situation?
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D.DISCUSSION ~

1. How do the impacts of climate change intersect with other inequalities, such as ethnicity,
age or gender identity?
2. What can you do to create awareness on the gender differences in climate change impacts

in your community?

3. What roles do gender norms and stereotypes play in shaping responses to climate change
at the individual, community and policy levels?

4. How can climate policies and initiatives be designed to be more gender-responsive and
inclusive? What steps can governments and organisations take to ensure gender equity in
climate action?

E.DISCUSSION ~

1. In this chapter, we have looked at gender equality and inequality in education, religion,
leadership, work, health and climate change. Which of these areas do you think is the

biggest priority to work on? Why?
2. Can you think of any other topic, not covered in this chapter, where gender analysis is
needed?
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| Chapter

03

Patriarchy
andPower

Chapter Themes and Ideas: Learning Objectives:

This chapter outlines the concepts After completing this chapter,

of patriarchy, masculinity, femininity students will be able to:

and power, and explores the different B define patriarchy and relate it to
ways these concepts impact on everyday life.

gender and gender inequality. B reflect on the concepts of

masculinity and femininity and
assess how they affect their

lives and communities.
k- il B discuss the relationship

between patriarchy and power.
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1. What do you think patriarchy is? What are examples of it? Discuss your ideas, then read
the text.
2. After you read the text, reflect on it. Were your ideas the same as the text?

Patriarchy is a system of structures in society that enables men to hold more power and occupy
dominant roles. Patriarchy enables men to dominate social structures, contributing to gender
inequality and discrimination. This domination is found in political leadership, moral authority,
social privilege, financial control and property ownership. In a patriarchal society, men frequently
exercise more power and privileges over women, maintaining gender-based hierarchies.

By understanding patriarchy, individuals and communities can challenge its biases and
oppressive attitudes, and instead promote gender equity. This understanding helps recognise
and address issues like GBV or the gender pay gap. Academic disciplines like gender studies and
encourage people to examine patriarchy and reflect on their biases. Understanding patriarchy is
essential for a world where diverse gender identities are respected.

The key features of patriarchy:

B Male Dominance: In patriarchal societies, men hold primary positions of power and
authority, with dominant roles in politics, economics and social institutions.

B Gender Roles and Expectations: Patriarchy enforces rigid gender roles with expectations
about behaviour for men and women (and/including LGBTIQ people), reinforcing gender
stereotypes.
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B Hierarchy and Inequality: Patriarchy establishes a hierarchical structure with men at the top.
This results in systemic gender inequality across areas of life such as education, employment,
political representation, etc.

B Inheritance and Lineage: Many patriarchal cultures emphasise male lineage, where
inheritance and family status are traced through male descendants. In many cultures wives
and children take the name of the father and husband, reinforcing the importance of male
continuity within families. In Myanmar, property inheritance laws and customs often favour
male heirs, leaving women with fewer property rights.

B Cultural and Religious Influences: Patriarchy is often supported by how cultural and
religious traditions are interpreted. These interpretations may reinforce gender hierarchies
and attitudes. In Myanmar, traditional Buddhist teachings have been interpreted in ways that
emphasise male superiority, affecting women'’s roles in both religious and secular spheres.

B Control of Resources: Patriarchal societies often have men in control of key resources, both
economic and social. This control may include ownership of property, decision-making in
economic matters and the distribution of resources within families.

B Gender-Based Violence: Patriarchy is associated with higher rates of GBV. Power
imbalances may lead to harmful practices such as domestic violence, sexual harassment and
discrimination.

The concept of patriarchy is also deeply ingrained in daily life. It influences individuals’
experiences, relationships and opportunities.

B Career Choices: Patriarchal norms can influence career choices. Men might feel societal
pressure to pursue traditionally male-dominated fields, and women may face barriers or
biases in those fields.

B Gendered Division of Household Labour: Patriarchy perpetuates gendered division of
household labour. Women are more often responsible for caregiving and domestic
responsibilities, impacting on their daily routines, time management and personal well-being.

B Social Interactions: Patriarchy influences social interactions, shaping power dynamics,
expectations and norms in friendships, romantic relationships and professional settings.

B Reproductive Health and Rights: Patriarchy affects reproductive health and rights, limiting
women’s autonomy, family planning and societal expectations, leading to daily challenges.

B Parenting Expectations: Patriarchy influences parenting expectations, including approaches
to parenting roles, childcare, discipline and involvement in children’s lives.

00—

B. EXERCISE

True or false? If false, correct the statement.

. Patriarchy influences gender-based cultural norms.

Patriarchy encourages a variety of gender expressions.

Under patriarchy, men usually do most of the household labour.

Women'’s power to make family planning decisions are restricted under patriarchy.

NS

Patriarchal societies prioritise female ancestors.

o o

Men's career choices are often limited under patriarchy.
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Interactions

Reproductive
Health and
Rights

Parenting
Expectations

1. How does patriarchy operate in these areas of life? Can you think of examples?
2. What are potential strategies for challenging and changing patriarchal norms in these areas
of daily life?

Examples of how patriarchy Potential si.:rategle:s for challengu:ig

Areas and changing patriarchal norms in
operates? T T
daily life.

Societal expectations, often Advocate for equal access to
rooted in patriarchal norms, can education and career opportunities,
influence gender-based career ensuring gender equality,
choices, such as pressure on addressing hiring biases and
women to prioritise caregiving roles, promoting diversity and inclusion.

ffecting their ability t r .
Car.eer : :giﬁcgcarzerzb ytopursue Implement educational
Choices P ‘ programmes that challenge gender
stereotypes from an early age,
encouraging students to explore
diverse career options without
being limited by traditional
expectations.
Gendered
Division of
Household
Labour
Social

-

D.DISCUSSION

1.

in your community or society?

individuals?

How do you think patriarchy is demonstrated in politics, economics and social institutions

How might hierarchical structures in patriarchy affect the aspirations and achievements of
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In what ways do you think patriarchy has influenced your choices in life?

Patriarchy, Masculinity and Femininity

Understanding masculinity and femininity in patriarchal cultures exposes the social expectations,
stereotypes and power imbalances that shape the lives of individuals. Traditional ideas about
masculinity often maintain hierarchical structures that limit the potential of both men and
women. Recognising and questioning these ideas helps to dismantle harmful gender stereotypes,
creating a more equitable and inclusive society.

Masculinity and Femininity

Masculinity is a set of attributes, behaviours and roles traditionally associated with men and
boys. These typically include strength, assertiveness, independence, ambition and suppression of
emotions. Masculinity can vary across cultures and historical periods, and there is a wide range
of ways individuals can express it.

Femininity is a set of attributes, behaviours and roles traditionally associated with women and
girls. These include nurturing, empathy, sensitivity, cooperation and expressing emotions.
Femininity can vary across cultures and historical periods, and there is a wide range of ways that
individuals can express it.

The over-emphasis on masculine characteristics in society can lead to violence, particularly in
males who are discouraged from displaying weakness. This reinforces the idea that fighting is
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a part of being a man, and that when men are unable to fulfil their societal roles, they resort to
violence to regain power.

The connection between masculinity and violence is also evident in relationships where men
learn to use violence to assert control over women. Despite the violence in these relationships,
social structures and institutions often continue to maintain this norm. It is crucial to address the
issue of masculinity and violence in order to promote a more inclusive and respectful society.

Toxic forms of masculinity such as aggression and violence are also symptoms of patriarchy
and heteronormative culture. Heteronormative culture promotes a world view that views
heterosexuality as the normal or preferred sexual orientation.

In Myanmar, men typically control family finances and land ownership, limiting women’s
economic independence. Fathers are often expected to be the disciplinarians, and mothers are
seen as nurturers. Men are often expected to be strong and stoic, suppressing emotions such as
sadness or fear. This can lead to issues like untreated mental health problems and reluctance to
seek help. Women in Myanmar are often expected to be nurturing and submissive, which can
limit their opportunities for leadership and self-expression.

LGBTIQ individuals in Myanmar often face discrimination and violence due to societal

expectations of traditional gender roles and heteronormativity.
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Positive Masculinity

Positive (healthy) masculinity is a progressive understanding
of masculinity that promotes positive qualities and
behaviours and challenging harmful stereotypes.

It encourages empathy, vulnerability, emotional

intelligence, cooperation and equality. It rejects toxic

aspects of traditional masculinity, such as aggression

and dominance. Positive masculinity contributes to
healthier relationships, improved mental health and

amore inclusive society. Examples of positive
masculinity include:

B A man who is a protector of his family
and those that he is responsible for.

B A man who avoids unnecessary danger
or relationships that could potentially
damage his family’s trust.

B A man who is not violent towards women
but instead negotiates to resolve problems.

B A man who knows he needs love and can
reciprocate by loving another.

B A man who fosters a loving environment without
fear and encourages his close ones to seek help when
they face issues.

B A man who understands the responsibility
of fatherhood as well as the feelings he has
for his partner.

B A man who appreciates women'’s
empowerment and their contribution
to the family income without feeling
threatened by it.

B. ACTIVITY ~

1. In groups, think of at least three examples from your context of positive masculinity in
action. This could include behaviours, attitudes or situations, or an individual who shows
this kind of behaviour.

2. Present your ideas to the class.

3. Discuss:

a. What are the similarities in your presentations?
b. What are the challenges for men in your community to act according to positive
masculinity?
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Read scenarios A-C and answer the questions in each.

A. The Workplace Challenge

Nant Hla and Mahn Mahn both work in the same office. Mahn Mahn repeatedly opposes
Nant Hla's ideas during meetings, takes credit for her work and makes improper comments
about her appearance.

1. How does toxic masculinity manifest in Mahn Mahn's behaviour?

2. What impact does Mahn Mahn'’s behaviour have on the work environment and Nant
Hla's well-being?

3. How might a workplace foster positive masculinity and address toxic behaviours?

B. High School Bullying

A group of classmates bully Sai Johnny, a high school student, because he deviates from
stereotypically masculine behavior. His interests in poetry and painting are made fun of by the
bullies, who call him “gay” and “unmanly”. In response to the bullies, Sai Johnny’s friend Maung
Maung steps up and says that a real man should have a variety of hobbies and interests.

4. How is toxic masculinity evident in the bullying behaviour towards Sai Johnny?
5. How does Maung Maung demonstrate positive masculinity in this situation?
6. How can schools promote a culture that rejects bullying based on gender expression?

C. Domestic Responsibilities

U Ye Khaung, the father in a household, adheres to traditional gender roles, believing that
household chores are mostly the responsibility of women. Ye Yint, his son, challenges this
viewpoint and actively engages in home tasks, breaking free from toxic masculinity. As a
result, family dynamics change.

7. How does U Ye Khaung's adherence to traditional gender roles represent toxic
masculinity?

8. In what ways does Ye Yint challenge and embody positive masculinity?

9. How can families encourage a more equal distribution of domestic responsibilities?

1. Inyour life, what aspects of masculinity have been harmful? Which have been beneficial?
2. What expressions of masculinity were you, or the men and boys around you, encouraged
to engage in or avoid?”
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What words and phrases do you associate with “power”? As a class, brainstorm a class list.

Understanding power dynamics in patriarchy is crucial for challenging inequalities like those

in politics and the economy. Power isn’t just about having authority or control; it includes
influencing behaviour, shaping narratives, controlling resources and impacting decisions. Power
isn’t a fixed or natural trait — it is something that is socially constructed and can change. It can
create positive or negative feelings, affecting our ability to take action and influence situations.
Recognising this complexity helps us address systemic inequalities.

Three Facets of Power

B Visible power: Visible power is the familiar and universally experienced power that
determines who participates in and is excluded from decision-making in the public realm.
For example, government decision-making, community leadership or legal systems.

B Hidden power: Hidden power refers to the influence and agenda-setting power that
determines which issues are addressed, whose voices are heard, and who is consulted, in
both private and public sectors. For example, media agenda-setting, social and cultural
norms, corporate lobbying or policy think tanks.

B Invisible power: Invisible power is a concept that shapes people’s self-image, self-esteem and
social attitudes without any having an apparent role. It is a significant issue that media and
marketing industries often exploit. For example, beauty standards in media, stereotypes in
education or cultural norms.
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Powe ithin

Types of Power

B Power over (dominance over other people): To have control over someone or a

situation in a negative way, usually associated with the use of repression, force,
corruption, discrimination and abuse. For example, a dictatorial regime that uses
military force and surveillance to maintain control over its citizens, or a principal
who makes all the decisions for the school without consulting teachers or students,
imposing rules that must be followed.

Power with (power with other people): To have power through collective strength
and/or numbers - to have power with people or groups. This form of power finds
common ground among different interests, and builds a common goal to benefit all
those in the collective. For example, a neighbourhood group coming together to clean
up a local park, with each member contributing ideas, resources and labour to the
project, or different organisations working together to organise a large-scale protest,
pooling their resources and influence to amplify their message.

Power to (power to do something): To have power to shape and influence one’s life.
Having the ideas, knowledge, skills, money and ability to convince yourself and others
to do something. For example, someone who takes the initiative to learn a new skill,
such as coding or a new language; someone who empowers themselves to pursue new
career opportunities; a teacher who uses innovative and engaging methods to inspire
students to love learning and to reach their full potential.

Power within (self-empowerment): A person’s feelings of self-worth and self-
knowledge. This is related to people’s ability to envision a better life and the belief in
their rights as human beings. Power within contributes to their sense of self-worth and
potential to change the world. For example, an individual who faces and overcomes
personal challenges, such as recovering from an illness or coping with a difficult life
event, and emerges stronger and more resilient; or an individual who, despite fear or
potential backlash, speaks out against injustice or stands up for their beliefs.

When discussing gender inequality, power is an important aspect to consider. Power and
patriarchy are interconnected.
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B. EXERCISE

Read the scenarios.
Which examples of patriarchy and power (i-vii, from the list above) does each scenario (a-

Student’s Book

Some examples that highlight the relationship between patriarchy and power:

i. Political Leadership: Underrepresentation of Women - In patriarchal societies, women

are often underrepresented in political leadership roles due to the unequal distribution of

power, which limits their influence in the policy-making processes.

ii. Economic Empowerment: The gender pay gap — The persistent gender pay gap is a result

of patriarchal power dynamics in the workforce, where men often hold higher-paying

positions and executive roles.
iii. Media Representation: Stereotypical Portrayals — Patriarchy perpetuates gender stereotypes
in the media, for example, films and TV, with men often depicted in positions of authority

and strength, and women are often depicted in subordinate roles.

iv. Religious Institutions: Exclusion of Women from Leadership Roles — Religious institutions

often perpetuate patriarchal norms. Women are often excluded from leadership roles

and their involvement in decision-making processes is limited. This highlights the

interconnectedness of patriarchal and religious power structures.

v. Legal Systems: Laws and Policies — Legal discrimination against women, such as unequal

inheritance laws or limited reproductive rights, perpetuates patriarchal power dynamics.

vi. Education: Gender Disparities in Education — Patriarchal norms can lead to gender

disparities in education, where boys are favoured over girls, perpetuating power imbalances

and societal inequalities.

vii. Gender-Based Violence: Normalisation of Violence — Patriarchal power structures can

normalise GBV by perpetuating harmful practices like domestic violence, sexual harassment

and discrimination due to power imbalances.

00—

d) relate to? Some scenarios may relate to more than one example.

1

2.
a.
b.
c.
d.

Do they relate to power over, power with, power to, or power within? How?

Myint Myint San, a 19-year-old Buddhist woman, wants to marry Faisal, who is Muslim.
However the law requires her to get permission from her parents and the local
authorities.

Ko Kyaw Zin is from a wealthy family and studied management at a US university. He
is very confident and charismatic. When he returned to Myanmar and got a job in a
business, he was given a high position.

Law Khee and his friends watch a lot of pornography which shows non-consensual
sex as normal. Law Khee's wife has tried to explain that she hates some of the things
he wants to do, but he says all his friends do these things all the time and she should
agree as they are married.

Mi Ni Lwin is a factory worker. She learned that the male workers were paid more than
the female workers doing similar jobs. She led a strike for equal pay and persuaded
many of her male colleagues to participate as well.
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C.CASESTUDY }

Patifiarehy,
and Power in

Myanmag |

Gender-Based Violence

In Myanmar, patriarchal norms have contributed significantly to the prevalence of GBV. Traditional
gender roles and power dynamics perpetuate a culture of silence around such issues. Women
often face barriers in reporting incidents due to fear of social stigma and retribution. The
patriarchal structure in society discourages survivors from seeking legal support, leading

to a cycle of underreporting. Patriarchal power structures impact on the levels of domestic
violence, sexual harassment, and discrimination. There is an urgent need for comprehensive
legal protections and societal awareness to challenge these norms.

Masculine Spirituality

The concept of hpoun (power, glory, and holiness) is deeply ingrained in Myanmar culture.
Hpoun suggests that people in power have earned their position through good deeds in past
lives, making them inherently deserving of their status. This idea is deeply rooted in Myanmar
society, from family dynamics to the political landscape. The phrase ein oo nat (guardian spirit
of the home) refers to the husband’s dominant role in the family. The statement “The son is the
master; the husband is God” often explains male family members’ superior standing. In politics,
the term yaukkyar doe hpoun let yone (men's glorious arms) suggests that the link between
hpoun and sheer force is normal. By combining concepts of power, glory, and holiness with
masculinity, hpoun upholds a system that privileges the inherent superiority of men.
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Political Representation

The relationship between patriarchy and power in Myanmar is evident in the limited political
representation of women. Cultural expectations and discriminatory practices hinder women'’s
involvement in politics. The dominance of male voices in political discourse is reflected in the
power imbalances in society. Because women are underrepresented in political leadership roles
the perspectives and experiences that inform policymaking and governance are limited. This
case study highlights the urgent need to challenge patriarchal norms to achieve more inclusive
and equitable political representation in Myanmar.

e N
Case Study Questions

1. How does patriarchy contribute to the underrepresentation of women in political
leadership roles?

2. What wider issue is demonstrated by women’s underrepresentation in political
leadership?

3. What impact would women's underrepresentation in political leadership have on
policy making and governance?

4. How do power imbalances influence the issue of GBV?

5. What belief system perpetuates the dominance of men in families and domestic
affairs and what are common phrases that support this?

D.DISCUSSION ~

In what ways can individuals contribute to creating spaces that challenge patriarchal norms
and foster a more equitable distribution of power?

%\_g 4 ¢.|.—‘\ ’
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-
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Chapter

04

Gender-Based
Violence

Chapter Themes and Ideas: Learning Objectives:

This chapter presents facts, causes After completing this chapter,

and impacts of gender-based students will be able to:

violence (GBV). It outlines what GBV B define GBV and distinguish

is and highlights the impact it has different forms of GBV.

on people’s lives. It also suggests B analyse root causes of GBV.

practical ways to address it. B apply consent to real-life
scenarios.

B discuss solutions to GBV and
plan action to combat it.
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A. PREVIEW ~

1. Read the statements. Do you think each statement is a myth or a reality?

Domestic violence only happens in low-income households.

Only women can be victims of gender-based violence.

It is easy for people to leave abusive relationships, but usually they choose not to.
In most cases of gender-based violence, both people are at fault.

Women sometimes deserve to be hit by their partner.

GBV always involves physical violence.

2. Discuss each statement.

"0 Q00U0T 9

Gender-based violence (GBV) is a global issue. GBV affects people regardless of their nationality,
age, social class, gender identity, education, economic status, religion or race. It harms millions
worldwide, with women often suffering the most.

B [n 2022, around 48,800 women and girls worldwide were killed by their intimate partners
or other family members. This means that, on average, more than five women or girls are
killed every hour by someone in their own family.

B One in three women - around 736 million — have been subjected to physical and/or sexual
intimate partner violence, non-partner sexual violence, or both, at least once in their life.

B Most violence against women is perpetrated by current or former husbands or intimate
partners. More than 26% of women aged 15 and older have been subjected to intimate
partner violence.

B 6% of women report that they have been subjected to sexual violence from someone other
than their husband or partner. However, the true prevalence of non-partner sexual violence
is likely to be much higher, considering the stigma related to this form of violence.
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Fifteen million adolescent girls worldwide, aged 15-19 years, have experienced forced sex.
A global survey showed that 73% of women journalists have experienced online violence.

Less than 40% of the women who experience violence seek help of any sort. Fewer than 10%

of those seeking help reported to the police.

Gender-Based Violence in Myanmar 3 P

B Domestic violence increased in Myanmar 3
during the Covid-19 pandemic, with a

significant increase in reported cases. A
32% increase in calls to helplines related

HearMeT
0 VIOLENCE

to domestic violence during the lockdown
periods were reported (UNDP, 2022).

B One in four women in Myanmar experienced
some form of GBV in 2020 (UNDP, 2022).

B Only 3% of women who experienced
domestic violence sought help from formal

institutions such as the police or social
services (Myanmar National Committee for
Women'’s Affairs, 2019).
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B. EXERCISE

Read the scenarios. Are they examples of GBV? Why or why not?

Exploring Gender

Defining Gender-Based Violence

According to UNICEF, GBV is “an umbrella term for any harmful act that is perpetrated against
a person’s will, and that is based on ... gender differences between males and females”. The terms
“gender-based violence” and “violence against women” are often used interchangeably.

GBV is rooted in unequal power relationships between genders. It is often directed at individuals
because of their gender identity or gender expression, plus the societal norms and expectations
associated with their gender.

For example, a woman who doesn’t act the way females are “supposed to act” in a society might
be punished by harassment. A gay man might be violently attacked because he is not seen as
performing the usual roles and characteristics of a “man” in a society.

GBV can take various forms, including physical, sexual, psychological and economic violence.
Some common expressions of GBV include domestic violence, sexual assault, harassment,
human trafficking and child marriage. These acts cause immediate harm to victims and also
contribute to gender inequality and discrimination in society.

Ultimately, GBV has a more significant impact on women and girls globally compared to men
and boys.

Htoo Lay demanded that his girlfriend share her Instagram password with him, because
he wants to check who comments on her posts. He said it is a way for her to “show her
commitment to him"”. He is also happy to give his password to her, so it is “fair”.

2. Terry expects his girlfriend to be thin and beautiful, and the things he says make her feel

embarrassed about her body.

3. Ahmed is working at a small local store to save money for his college. Ahmed's father

orders Ahmed to give him his salary every month because he is the head of the family.

4. Lwin Lwin Oo doesn’t want her boyfriend to touch her underneath her clothing because it

makes her feel uncomfortable. However, he often tries to do this, even after she has told
him she doesn't like it.

5. Brang Seng wants to have sexual intercourse with his fiancée. He cooked her a delicious

meal and they drank a lot of beer. Afterwards he asked her if she wanted to have sex. She
said she would rather not. They watched a movie instead.

6. Than Tun's boyfriend is older and richer than him, and sometimes gives him money to

help him with his study costs. When he wants to do things that Than Tun is uncomfortable
doing, he says, “I give you money — you have to agree to do this”. He also threatens to break
up with him if he doesn’t agree to do those things.
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C. ACTIVITY ~

1. In groups, draw an outline of a tree with roots, a trunk and branches so it takes up most of

a large piece of paper (example here).

2. Inyour group, list the different forms of GBV that you can think of. Write each form on a
separate sticky note.

3. Read the following text and add anything that is missing on sticky notes.

4. When finished, place the sticky notes with the forms of GBV on the trunk.

~N
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Forms of Gender-Based Violence

Sexual Violence: Any sexual act or attempt to

obtain a sexual act against a person’s will (sexual
harassment, rape, sexual exploitation, etc.).
Domestic Violence: Any

form of abuse occurring

within family or :
domestic relationships, d
such as intimate partners, .i."-'l._.,
parents and children, ,3 '_ _—
siblings or extended e

family members sharing
a living space.

Intimate Partner Violence: Any form of abuse or violence that happens between individuals
with an intimate partner or ex-partner. It is one aspect of domestic violence.

Physical Abuse: Physical assault or use of physical force against another person.

Emotional, Verbal or Psychological Abuse: Inflicting mental or emotional pain through
threats, intimidation, humiliation, verbal harassment, unwanted attention, etc.

Economic Abuse: One person exerting control over another’s persons finances to prevent or
limit them from accessing resources, working or achieving self-sufficiency.

Child Marriage: Any marriage (formal or informal) where one or both spouses are below the
age of 18.

Forced Marriage: When people have to get married against their will.

Human Trafficking: When individuals are recruited, transported, transferred or received
using force, lies or coercion to make people do things against their will, often for the
purposes of exploitation.

Online Gender-Based Violence

Online gender-based violence (OGBV) is a serious human rights violation and happens when

people are targeted and hurt online because of their gender. This can include harassment,

stalking, threats and sharing private images without permission. As we use the internet more, it

is important to understand and stop OGBV.

Forms of Online GBV (OGBV)

ko
.

]
.

P

Cyberstalking: When someone constantly watches and follows what you do online.
Online Harassment: Sending mean, threatening or scary messages to someone.
Non-Consensual Sharing of Intimate Images: Sharing private, sexual images without the
person’s permission, often called “revenge porn”.

Doxxing: Sharing someone’s private information online to harm them.

Hate Speech: Using hurtful or discriminatory language against someone because of their
gender.
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D. EXERCISE

Match the scenarios (1-14) to the forms of GBV (a-n). (some scenarios could match to more
than one form of GBV.)
1.

More forms of OGBV exist and continue to emerge.

connections.

Student’s Book

OGBY can cause serious harm, including anxiety, depression and even self-harm or suicide.
It can also make people afraid to use the internet, missing out on learning, work and social

000 —

San Khine's husband, Thura, throws
objects at her during arguments, causing
injuries.

Thiri's husband ignores her boundaries
and forces her into sexual activities she is
uncomfortable with.

Su Su, a young woman from a vulnerable

background, is promised a well-paying job 9.

in Thailand by a recruiter. Once she arrives,
she discovers that the job does not exist,
and she is forced into the commercial sex
industry against her will. The traffickers
use physical violence, threats to harm

her family, and confiscation of her travel
documents to control and exploit her.

Paw Htay, a female gamer, experiences
continuous harassment and sexist remarks
while playing online games.

Moe Hla’s partner controls all the finances
and gives her a limited allowance, leaving
her financially dependent.

Aye Lay is a women's rights activist.
Shortly after publishing a popular blog
post, her personal information, including
her home address and phone number, was
posted online by an angry commentator.
Aye Lay starts receiving harassing phone
calls and unwanted visitors, putting her
and her family's safety at risk.

Eh Doh prevents his boyfriend from
spending time with friends and family,
isolating him socially.

8. Sarah, a university student, starts receiving

a large number of threatening messages
from an anonymous account on social
media. The messages detail her daily
activities and include threats of physical
harm, making her feel constantly watched
and unsafe, both online and offline.

Alex constantly degrades and insults her
partner, Ally, using hurtful language.

. Soe Lay's ex-partner shares explicit

photos of her online without consent,
intending to shame and harm her online
reputation.

Nary Chea, a 16-year-old high school
student, was forced to get married
because her family couldn’t afford to
support her to continue her education.

. Salim, a junior manager in a large company,

was constantly sexually harassed by his
supervisor. He didn’t tell anyone because
he was afraid of losing his job.

. LuMeh is a politician. Her opponents

posted photos of a naked woman with her
face photoshopped onto it on Facebook,
and called her abusive names.

. Min Aung Thet, a gay man, posts a photo

celebrating Pride Month in Bangkok on
social media. Shortly after, he received
numerous hateful comments and direct
messages filled with homophobic and
transphobic slurs, some even threatening
violence.
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E.CASESTUDY]

Man dies by

suicide after
homophobic
bullying

A Myanmar librarian died by suicide on Sunday (June 23) after being subjected to homophobic
bullying at his workplace. Kyaw Zin Win, 26, who had been working at Yangon's Myanmar Imperial
University for more than one and a half years, shared a final post on Facebook before he took his
own life. The post included a homophobic comment left by a library user that was purposely shown
to Kyaw Zin Win by his colleague. It also included screenshots from the messaging app Viber of his
co-workers mocking him. Addressing another staff member, one colleague wrote: “We should send
him to the army like you said.”

Kyaw Zin Win, who had been sent hateful messages from anonymous numbers, also revealed that

a colleague forced him to admit he was gay once other staff had left a meeting. “l bear it patiently,
wishing it would end soon,” he wrote next to a screenshot of abuse he had received. He criticised
Myanmar for being a “country of people with two faces” where you could not talk truth to authority.
He was “terrified of the people” and could no longer bear the bullying. “Forgive me and remember
me”, he wrote to his family. “l love you guys,” he wrote to his friends.

Facebook users today have been changing their profile photos to black circled with rainbow
colours in memory of the librarian. They are demanding his co-workers and Myanmar Imperial
University be held accountable.
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The death of Kyaw Zin Win has raised concerns about the situations LGBTIQ people in Myanmar
can encounter at their workplaces. Discrimination against the LGBTIQ community remains
widespread in the country, where many believe being born LGBTIQ is punishment for sins
committed in a past life.

Source: Myanmar Mix, 2019

a N\

Case Study Questions

1. What should Kyaw Zin Win's workplace do to prevent this from happening again?

2. Kyaw Zin Win's death drew attention to OGBV and homophobic bullying in
Myanmar. Do you think many people’s attitudes have changed since then?

3. What can be done to prevent cases like this in the future?

- J

F.DISCUSSION N

1. Is there a difference between intimate partner violence and domestic violence? What is it?

2. What are the causes of OGBYV, and how does it differ from offline GBV?

3. What role can schools, parents, and communities play in preventing OGBV among younger
internet users?

4. What are some of the forms of GBV that you witness or know of in your community?
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What is consent? What are examples of consent?

Consent refers to the clear and voluntary agreement given by an individual to engage in a specific

activity, relationship or interaction. It is an essential concept in various aspects of life, including

personal relationships. Consent implies that individuals have the capacity to make informed

decisions and are not being coerced or manipulated.

In interpersonal relationships and with sexual activity, obtaining clear consent is crucial.

Consent should be communicated clearly, freely and enthusiastically, and it is an ongoing process

that can be withdrawn at any time. It is essential to respect and prioritise the autonomy and

boundaries of others.

B. EXERCISE

Categorise these phrases and situations as “consent” or “not consent.”

1.

2.
38
4

o

They said “yes” previously.

“We are dating.”

They didn’t say “no”.

They verbally give permission to what is
about to happen.

They are unresponsive.

They are smiling.

They are drunk.
They are wearing sexy clothes.
They are not saying anything.

. They said yes to something similar.

They are enthusiastically participating.

. They are saying they want to do this.
. “We are married.”
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C. ACTIVITY

Read the scenarios and:
1. In groups, choose a scenario and answer the questions (a-c) in relation to that scenario.
a. What are the key issues of consent in this situation?
b. Are there potential misunderstandings or miscommunication?
c. How could the individuals involved make sure that consent is clear and respected?
2. Present your scenario and your responses to the question to the class.
3. Asaclass, discuss:
a. What are some common themes in the scenarios? What are the challenges?
b. Do you know of any similar consent-based scenarios?

A. Mawi and Aung Kyaw want to see a movie this weekend. Mawi likes horror movies
but Aung Kyaw hates them. Mawi suggests seeing the latest horror movie. She tells
Aung Kyaw that if he won’t go with her, she will ask another friend to go instead.
Aung Kyaw is afraid that they will not be friends anymore and they watch the
movie. At home at night he can't sleep because he feels restless and afraid from
the scenes of the movie in his head.

B. Ta Eh and Chris are a new couple, who met volunteering for their community. Chris
wants everyone to know that they are together and continuously takes Ta Eh’s
hand in public. Ta Eh is very shy and doesn't think it is appropriate for them to hold
hands. She is also afraid of being judged by other members of the community for
being in a relationship. She is nervous to speak with Chris about how she feels.

C. Chan and Bo Thein have been a couple for a while. Bo Thein likes to take intimate
photos of the two with his phone. Sometimes Chan doesn’t even know that he is
taking a photo. She heard from other friends that they saw an intimate picture of
her in a group chat in which Bo Thein is a member. When she asks him about it, he
gets angry at her and blames her for being too conservative.

D. Kim is a strict vegetarian. He stopped eating meat a year ago because he feels
it is wrong to eat animals. However, his parents don't respect this decision, and
whenever he returns home, they try to feed him meat. They argue with him that it
is rude to not eat the food they have made for him. Sometimes they tell him that a
dish doesn’t contain meat, but they have secretly added meat products to it.

Do you think people in your friendship groups have a healthy idea of consent? What might they
improve?
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A. PREVIEW

Read the statements. Are there any that you think are justified? Under what circumstance?
She always talks back to me and | don't like that.

This is what couples do.

| was drunk. | was not myself.

They were abused when they were young.

| could not control my anger, | lost my self-control for a moment.

They are unhappily married.

She doesn’t respect me.

NoopwNS

The Root Cause of Gender-Based Violence

The root cause of GBV is unequal power between genders. It is influenced by cultural, religious
and social norms. There are also factors that contribute to GBV at the individual, family,
community and societal levels. These factors often come together, increasing the chances of
violence. Addressing these factors is crucial for creating a safer and more equal society.

In Myanmar, interpretations of religious texts that reinforce gender hierarchies perpetuate the
acceptance of GBV. For instance, certain conservative interpretations of Buddhism emphasise
male superiority, which can reinforce patriarchal norms. Economic dependence on male family
members can trap women in abusive relationships. In Myanmar, many women lack financial
independence, which makes it difficult for them to leave abusive partners.

GBV has both short- and long-term negative impacts on the physical, sexual, psychological and
economic well-being of the survivor, family, community and wider society. The effects of GBV

vary from person to person and depend on individual and societal factors such as age and sex of
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the survivor. How survivors of GBV are impacted is also influenced by their coping skills, their
relationship to the perpetrator and what support systems are available to them.

Survivors are never responsible for the violence they experience. The use of violence is always a

choice made by perpetrators.

~
On Gender-Based Violence
“There is no justification for violence. Perpetrators choose to use violence, and they do it as a
means of controlling and dominating another person.
“Although abusers can find many reasons for the abuse they commit, they don’t use these same
excuses to commit violence against other people in their lives. For example, a man who hits his
wife and said he could not control his anger, would not usually do the same thing to his friends or
colleagues. Alcohol and drugs are often used as an excuse, but many abusers do not drink alcohol
or use drugs. People who are stressed or angry at work are not usually violent towards their bosses.
All of us experience stress and anger, but do not take it out on those around us with violence. Most
violence happens behind closed doors and demonstrates behaviour that is very different to how
abusers behave in public - this implies that they know it is wrong, and that they are in control of
their actions.”
— Gender Activist, Thailand
. )
Read the scenario and the advice from Naw Da's friends. - ) —~
1. What are the advantages and disadvantages of each solution? Naw Da, a 22-year-old
2. What advice would you give Naw Da? restaurant worker, met Thet
Aung six months ago and
Friend A — He might change, as Friend C — Men are all like that, the two of them are dating.
he is basically a good guy, and and unless you want to be He has been kind to her.
he shows remorse for his bad single all your life, you just need However, in the last three
behaviour. Stay with him and to accept this. You should try months he has become
try not to annoy him. not to annoy him. Once you are more aggressive. He calls her
married, he will trust you more, names, insults and ridicules
Friend B — Both of you should and be nicer to you. her, and gets angry when
go and talk to a trusted friend she tries to discuss this
or relationship counsellor. Friend D — You should leave with him. She has thought
There are books and websites the relationship immediately. of leaving him many times,
that you can look at together If you stay, the abuse may get but she hasn’t because he
that might help you. worse and become physical. always says how sorry he
is and that he will change.
\_ What should Naw Da do? J
N
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C. ACTIVITY ~

Look back at the problem tree you designed in 4.1 C which lists different forms of GBV.

1. In groups, think of the root causes of GBV.

2. Write them on sticky notes and place them on the root of the tree.

3. Think of factors that contribute to GBV. These don't directly cause violence, but contribute
to it.

4. Write them on sticky notes and place them on the raindrops or in the air.

D. ACTIVITY ~

Consider the different effects and consequences of GBV. Think about:
a. Physical effects
b. Emotional and psychological effects
c. Economic effects
d. Social group effects
1. List each effect on a sticky note.
2. Read the text on consequences of GBV and add any other consequences or effects that
you have not included so far to sticky notes.
3. Stick the effects and consequences to the branches of your tree.
4. Put your tree on the wall. Look at other groups’ trees.

Consequences of Gender-Based Violence

The following are some of the different consequences of GBV on people and on society.

Physical Psychological/Emotional Social Economic

Job loss / lost
productivity due

to physical or
psychological effects

Post-traumatic
stress disorder (PTSD)

Injury Victim blaming

Internal damage Social rejection,

social stigma

Chronic pain and Depression

physical disability

Fear
Guilt
Difficulty

Reduced ability to
participate in social
and economic activity.

Negative impact
on survivor’'s income
generating power.

Unwanted
pregnancy

Sexually transmitted
infections

Increased

vulnerability to health
issues

concentrating

Shame/self-blame

Low self-esteem

Eating and sleeping
disorder

Self-harm/suicidal
thoughts and behavior

Guilt

-84 -

Costs associated
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and judicial system
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Solutions to Gender-Based Violence

To effectively work against GBV, it is important to continuously educate yourself and others about
GBYV issues. You can promote gender equality and challenge traditional norms that contribute to
violence. Additionally, advocating for policies to address GBV and support survivors is essential,

as well as being a supportive listener to survivors and speaking out against all forms of GBV. By
actively engaging in policy advocacy and fostering a culture of support and awareness, we can work
towards eradicating GBV and creating a safer, more equitable society for all.

Creating lasting change needs ongoing effort and collaboration. People of all genders and
backgrounds can help to create a safer and more equitable community for everyone. The change
starts with each individual.

Barriers to Reporting and Documenting GBV in Myanmar

In Myanmar, cultural norms and beliefs often lead to social stigma and victim-blaming attitudes
around GBV. This discourage survivors from seeking help or reporting incidents. Women are
often blamed for the violence they experience, which leads to under-reporting of GBV incidents.
Survivors of GBV also face safety and security concerns that prevent them from reporting their
experiences. They experience lack of support and access to justice, especially during conflict.
Generally, Myanmar has a weak complaint mechanism and lack of trust in institutions. These
issues also make it difficult to receive exact numbers of GBV incidents in Myanmar, which are
likely much higher than reported.

E.DISCUSSION N

1.  How can you help stop GBV in your community?
2. What can people do if they are affected by GBV?
3. Inwhat ways does GBV relate to other issues we have looked at like stereotypes, power,

inequality and intersectionality?

_No Gender
lllscnmination
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SexualOrientation,
Genderldentityand
Expression (SOGIE)
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Chapter

Chapter Themes and Ideas:

This chapter discusses different
aspects of sexual orientation and
gender identities. It analyses the
meaning of LGBTIQ), and highlights
the impacts of discrimination against
people with diverse identities.

Learning Objectives:

After completing this chapter,

students will be able to: ‘
B explain the meaning and l‘ ‘
components of SOGIE and how
they apply to people.
B define diverse SOGIE and
LGBTIQ identities.
B identify gender stereotypes
related to LGBTIQ.
B analyse the social and personal
effects of gender stereotypes
and discrimination against
LGBTIQ individuals.
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A. PREVIEW

~
What do you think these words describe about aspects of sexual orientation, gender identity
and expression (SOGIE)?
1.  Write down your ideas for each of these terms.

a. Heterosexual d. Gender binary

b. Homosexual e. Cisgender

c. Bisexual Transgender
2. Read the text on SOGIE and check back on your answers.

J

SOGIE (sexual orientation, gender identity and
expression) is a framework that acknowledges
the complexity of human diversity, including
sex, gender and sexuality experiences. The
SOGIE framework values self-identification
and the right to live authentically. It promotes
the idea that every individual can lead a life
free from discrimination and prejudice, and

~——
upholds human rights and inclusivity in society. }
Understanding and accepting one’s SOGIE is E)(IIIBSSII)II I, .

crucial for self-discovery and self-acceptance.

Sometimes, the SOGIE framework is also called
SOGIESC, or SO/GIE/SC. The “SC” means

“sex characteristics”. We will only use the term
SOGIE in this book. Sex characteristics are
explained on page 90.

- 88 -
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B The image shows four key aspects of human identity

central to SOGIE: sex, attraction, identity and expression.
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Sexual Orientation

Sexual orientation refers to the type of romantic and sexual attraction one feels towards other

people. This cannot be changed by force or external pressure. Attempts to force change in a

person’s sexual orientation usually cause psychological harm.

The overall understanding of sexual orientation is influenced by societal norms and individual

preferences.

Heterosexual: A sexual orientation that describes women who are romantically and sexually
attracted to men, and men who are romantically and sexually attracted to women.
Homosexual: A sexual orientation that describes a woman who is romantically and sexually
attracted to other women, or a man who is romantically and sexually attracted to other men.
Bisexual: A sexual orientation that describes a person who is romantically and sexually
attracted to people of their own gender and to people of other genders.

Asexual: A sexual orientation that describes a person who experiences little or no romantic
and sexual attraction to other genders.

Individuals may feel uncomfortable with labels determining their sexual orientation if they

believe those labels do not accurately describe them. Different associations with these labels can

vary based on social and cultural contexts.

Gender Identity

Gender identity refers to one’s internal sense of being a man, a woman, both, neither, or another

gender. It often remains private to that person.

People who develop a gender identity that corresponds with the sex they were assigned at

birth are known as cisgender. People with a gender identity that does not correspond with that

person’s biological sex often identify as transgender.

Not all people identify with either one of the binary
gender categories of “woman” or “man”. Gender-
non-binary is a term used to describe persons with
gender identities that do not fall into the categories of
“woman” or “man”.

Cisgender: A person whose gender identity

corresponds with that person’s sex assigned at
birth/biological sex.

Transgender: A person whose gender identity
does not correspond with that person’s sex
assigned at birth/biological sex.

Gender queer: A person who identifies with

neither or both genders and therefore falls
outside the gender binary.
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Gender Expression

Gender expression refers to a person’s self-presentation through their clothing, mannerisms, walk,
voice pitch, language choices, posture, grooming and social interactions.

Your gender expression is not necessarily a constant factor during your life. It may change over
time with different partners and how you relate to them.

Gender expression is often shaped by gender norms. Gender norms pressure people of all
genders to behave in certain ways.

B Masculine: An appearance and/or identification that is associated with traditional notions of
being a man.

B Feminine: An appearance and/or identification that is associated with traditional notions of
being a woman.

B Androgynous: An appearance and/or identification that is neither man nor woman,
presenting a gender that is either mixed or neutral.

Sex Characteristics

Sex characteristics refer to biological traits, including chromosomes, hormones and physical
differences, with male characteristics like testes and penis, or female characteristics like vagina,
ovaries and uterus. Male sex characteristics include testes, penis, higher testosterone levels than
estrogen and XY chromosomes. Female sex characteristics include a vagina, ovaries, uterus,
more estrogen than testosterone and XX chromosomes.

Intersex refers to individuals born with unique sex characteristics that differ from traditional
binary concepts of male and female bodies.

Variations in these characteristics are quite common. For instance, a man with larger breasts or a
woman with narrow hips may have most but not all of these characteristics.

B This Venn diagram
demonstrates some of
the possible biological sex
characteristics of people who

may identify as intersex.
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Our biological sex, sexual orientation, gender identity and gender expression are separate but

interconnected aspects of who we are. Understanding these as separate continuums is crucial.

Being born biologically female does not guarantee a person will identify as a woman or express

their gender femininely. A person’s

position on one continuum doesn’t
determine their position on another.
Making assumptions about other
people’s biological sex, gender
identity or sexual orientation can

be insulting and stigmatising. All
individuals are somewhere on the
SOGIE continuum, and there is no

normal or abnormal.

B. EXERCISE

Match the aspects of SOGIE (1-6) to the definitions (a-f) that describe them.

N

® o b w

SOGIE or LGBTIQ?

SOGIE is a broad term that includes sexual
orientation, gender identity, and expression, and
LGBTIQ is an acronym specifically referring to
lesbian, gay, bisexual, transsexual, intersex and queer
identities within the broader SOGIE framework.

Gender binary
Gender non-
conforming
Cisgender
Heteronormativity
Homophobia
Transphobia

a.

The assumption that everyone is heterosexual, and that
heterosexuality is the normal sexuality.

An irrational fear of, and aversion to, persons perceived as
homosexual, based on prejudice or unfamiliarity/lack of
information.

The idea that there are only two genders, male and female, and
that a person must strictly fit into one category or the other.
People who do not fit into the societal norms expected from
men and women.

Having the same gender identify as your biological sex.
Irrational fear of, and aversion to, persons perceived as
transgender, based on prejudice or unfamiliarity/lack of
information.

C. EXERCISE

Put each term (1-10) in the correct place in the table.

NoopwNS

Sexual orientation
Gender identity
Gender expression
Sex characteristics
Lesbian

Gay

Bisexual

8. Transgender

9. Intersex
10. Queer
Who You Love Who You Are Your Physical Body
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D. EXERCISE

Choose the correct answer.

1. Moe was born with female genitalia and 3. Wai Wai Tun is married to a man, but she
XX chromosomes. This is an example of... sometimes is attracted to women. This is
a. gender identity. an example of...

b. sexual orientation. a. gender identity.

c. gender expression. b. sexual orientation.

d. sex characteristics. c. gender expression.
d. sex characteristics.

2. Hla Han identifies as male, but he

sometimes likes to wear dresses, high- 4. Kerry doesn't see themself as male or
heeled shoes and bright red lipstick. This female. They use they/them pronouns.
is an example of... This is an example of...

a. gender identity. a. gender identity.

sexual orientation. sexual orientation.

b b
c. gender expression. c. gender expression.
d d

sex characteristics. sex characteristics.

1.  What is the difference between “gender identity” and “gender expression”?
2. Do you think it is important to understand and use these terms correctly? Why or why not?
3. How is sex determined at birth?
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Look at the picture. How do you think it relates to discrimination against LGBTIQ people?

Gender Boxes

Male female

In Chapter 2, we looked at the idea of gender boxes. We considered how society perpetuates
gender stereotypes about what is “male” or “female”. Gender boxes are also responsible for many
issues faced by LGBTIQ people. The idea of gender boxes is based on the binary concepts of
“male” and “female.” These ideas significantly impact on LGBTIQ individuals by prescribing
societal expectations and norms. Some of the impacts are:

B Invalidation of Gender Identities: Gender boxes often invalidate transgender and non-
binary identities in the LGBTIQ community. This leads to resistance and discrimination
for individuals when transitioning to a non-binary gender and causes people to struggle for
recognition and respect of their identities.
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B Pressure to Conform: LGBTIQ individuals often face pressure to conform to traditional
gender roles, which can cause feelings of dysphoria and discomfort.

B Mental Health Impact: The pressure to conform to gender norms can lead to mental health
issues like depression and anxiety, particularly among LGBTIQ individuals. This is made
worse by societal rejection and discrimination.

B Barriers to Healthcare: The binary view of gender can hinder access to inclusive healthcare
services, particularly for transgender and intersex individuals. They may face non-
consensual medical interventions to conform to binary expectations.

B Limited Representation: Media and popular culture encourage gender stereotypes, limiting
representation of diverse identities within the LGBTIQ community. It is difficult to find role

models who reflect diverse experiences.
B Relationships: Gender boxes can impact LGBTIQ relationships, leading to societal
judgement and prejudice.

Discrimination against LGBTIQ individuals, based on their SOGIE, is a widespread issue. It
causes unjust treatment, harassment, physical violence, exclusion from essential services and
unequal opportunities in education and employment. This discrimination violates basic human
rights and has severe consequences for affected individuals.

Discrimination against LGBTIQ individuals in Myanmar can be categorised into four main
types: socio-cultural discrimination, legal discrimination, medical discrimination and religious
discrimination.

B Socio-Cultural Discrimination: In Myanmar, traditional cultural values often promote
heteronormative ideals that see being heterosexual as the normal sexual orientation. For
LGBTIQ individuals, this can lead to bullying, verbal and physical abuse, social ostracism,
rejection from families and community discrimination.

B Legal Discrimination: Myanmar’s Penal Code Section 377 criminalises consensual same-sex

sexual activity, leading to legal discrimination against LGBTIQ individuals. This lack of
protections for sexual orientation or gender identity makes LGBTIQ individuals vulnerable
to unfair treatment in employment, housing and public services.

Section 377 of the Penal Code: Of Unnatural Offences|

[T

Whoever voluntarily has carnal intercourse against the order T -
of nature with any man, woman or animal shall be punished e
with transportation for life, or with imprisonment of either mnﬁﬁl

description for a term which may extend to ten years, and shall
also be liable to a fine. |

B Medical Discrimination: LGBTIQ individuals in Myanmar face medical discrimination
in healthcare. This can cause them to avoid necessary treatment due to concerns about
judgement, or being denied or given inappropriate treatment. Access to gender-affirming
healthcare is particularly challenging for transgender and intersex individuals.
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B Religious Discrimination: Religious beliefs in Myanmar significantly influence attitudes
towards LGBTIQ individuals. Some conservative groups reject homosexuality and
transgender identities causing discrimination and exclusion for those who are members of
these faiths.

B. EXERCISE N

Answer the questions.

1. Which of the following (more than one) are consequences for LGBTIQ people due to a
binary concept of male and female?

Lack of understanding of LGBTIQ sexual orientations, gender identities and expressions

Expectations and norms in society that support diversity among LGBTIQ people

Difficulty accessing healthcare and unwanted pressure to fit binary expectations

Typical binary stereotypes perpetuated in movies, TV and other popular culture

A range of LGBTIQ identities and relationships are accepted and included in society

A range of mental health issues due to pressures to conform to binary gender roles

900D

2. Which of the following (more than one) are impacts of discrimination against LGBTIQ
people based on their SOGIE?

Equal access to essential services

Harassment

Increased justice and human rights

Physical violence

Exclusion from essential services

"9 Qo0 DT

Unequal access to education and employment

3. Match the categories of discrimination (a-d) faced by LGBTIQ community in Myanmar to
their descriptions (i-iv).
a. Sociocultural
b. Legal
c. Medical
d. Religious

i. Section 377 of the Penal Code criminalises consensual same-sex sexual activity.
ii. Heteronormative ideals are often promoted by traditional cultural values.

iii. Some conservative faith groups reject homosexuality and transgender identities.
iv. Some people avoid treatment due fear of judgement or inappropriate treatment.

- 905 -



—@@®@® Exploring Gender

C. ACTIVITY

In groups, look at one of the scenarios.

1. Identify whether it is an example of socio-cultural, legal, medical or religious discrimination.
2. Propose potential solutions to address the discrimination.

3. Present your findings to the class.

Nyo Nyo is a 30-year-old transgender woman living in a rural town in Myanmar.
Nyo Nyo has known her true gender identity since childhood, but she has

faced pervasive discrimination due to deeply entrenched gender norms. In her
community, traditional values dictate strict gender roles, and anything outside

of the binary is met with hostility. Nyo Nyo has endured verbal harassment from
neighbours and family members, has been ostracised by her community, and has
struggled to find employment due to her gender identity.

Saw Min is a 28-year-old gay man residing in Myanmar. Min and his partner

have been in a loving relationship for several years. Under Myanmar's Penal Code
Section 377, consensual same-sex sexual activity is criminalised. They risk arrest
and discrimination if their relationship is discovered. This has a chilling effect on
their lives, preventing them from openly expressing their love and commitment. It
also denies them the rights and protections afforded to heterosexual couples.

Salai is a 28-year-old man. When he went to the clinic to check a lump he has near
his genitals, the doctor asked about his sexual intercourse history. Salai told him
that he had sex with a man the week before. The next day, when he came back to
get his results, he was not allowed into the clinic. The doctor who had spoken to
him the day before told him that he was disgusting. Salai was very embarrassed.

Nai Aung is a 25-year-old gay man who belongs to a Buddhist community in
Myanmar. He has faced discrimination due to his sexual orientation. His friends
hold conservative views that reject homosexuality, viewing it as incompatible with
their faith. He has felt pressured to conceal his identity within his community,
fearing rejection and judgement. This has led to a sense of alienation and a
struggle to reconcile his faith with his identity.

Devi is in her second year of university. She has a girlfriend, who she has been
secretly dating for the past year. One day her family found out about their
relationship and she was relentlessly scolded. One night, not long after that, a man
came into her room and told her he would help her become a normal woman and
assaulted her.
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Intersectionality recognises that people have multiple aspects of their identity (e.g. race,
ethnicity, socioeconomic status) that intersect influencing their experiences of privilege and
discrimination. Intersectionality, SOGIE and LGBTIQ identities are interconnected influencing
the experiences and challenges faced by LGBTIQ individuals with diverse identities. For more
on this topic, see section 1.3.

Recognising these intersections is crucial for addressing the specific needs and challenges faced
by individuals who belong to multiple marginalised groups.

Combating discrimination against LGBTIQ individuals in Myanmar requires efforts at multiple
levels. These include legal reforms to protect rights, education, awareness raising and fostering
inclusive spaces within both secular and religious communities. Addressing discrimination is
essential to creating a more inclusive and accepting society where all individuals can live free
from fear.

D. EXERCISE N

Match the intersectionality issues faced by LGBTIQ people (1-5) to the scenarios (a-e).
1. Sexual orientation and religious identity 4. Gender expression and age

2. Sexual orientation and ethnicity 5. Sex characteristics and non-binary
3. Gender identity and disability identities

a. A transgender man is c. A person with elements e. A woman who is attracted

also vision impaired

and struggles to get
assistance due to
discrimination for being
transgender and because
of lack of understanding
or acceptance from
support services.

A gay man struggles to
reconcile the teachings
of his faith with who he is
attracted to sexually, and
struggles to be accepted
by other conservative
members of the
community that follow
the same faith as him.

of both male and female
sex characteristics who
displays multiple gender
identities struggles

to access healthcare
because of discrimination
and lack of understanding
from doctors.

A 75 year-old woman
faces discrimination in
her community for being
transgender and also
experiences exclusion
from community
activities for being seen
as “too old".

to other women comes
from a small ethnic group,
but is living in a large
town where most people
are from another ethnic
group, and she faces
discrimination for her
sexual orientation and for
her ethnic identity.
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E.CASESTUDY J

"I_'i-
EE g

' The Rainbow
Alliance

' Initiative of 8

" Myanmar O

UL

The Rainbow Alliance Initiative (RAI) aims to address the various forms of prejudice that the
LGBTIQ community in Myanmar faces. It comprises a broad group of activists, community
leaders, and allies.

The RAI undertakes education programmes to raise awareness and acceptance of SOGIE through
public forums, school programmes, and community workshops.

The RAI works with human rights organisations, legislators, and legal professionals to challenge
discriminatory laws, such as Section 377 of the Penal Code.

The RAI works with medical professionals to address issues faced by LGBTIQ people due to
medical prejudice. It aims to establish safe spaces so LGBTIQ people can seek necessary medical
care without being mistreated or judged.

The RAI aims to combat religious discrimination through interfaith discussions between religious
leaders and the LGBTIQ community.

-08 -




Student’s Book @@ @——

In Myanmar, the RAl has made some progress. Social views are gradually changing due to education
initiatives and debates over the abolition of discriminatory laws. Healthcare professionals are
becoming more accepting, and interfaith discussions have helped to build connections between
the LGBTIQ community and conservative religious groups. The RAI offers hope by showing
everyone can work together to build a society that is more inclusive, regardless of people’s SOGIE.

4 N

Case Study Questions

1. What is the main purpose of the RAI?

2. What are the main areas of action of RAI?

3. What has changed through the initiative?

4. What else would help achieve the aims of the RAI?

o /

F.DISCUSSION N

1.  What terms exist in your cultural context to describe LGBTIQ? Are they positive or
negative?

2. Why should we avoid using negative terms for LGBTIQ people?

3. How do socio-cultural norms and attitudes contribute to discrimination against LGBTIQ
individuals in Myanmar?

4. What can be done to challenge and change these norms?

5. How can media and popular culture be a force for change in combating stereotypes about
LGBTIQ? What steps can be taken to encourage more diverse and authentic portrayals of
LGBTIQ in the media?
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Women’s Rights

Chapter Themes and Ideas: Learning Objectives:

This chapter outlines some key After completing this chapter,

mechanisms and movements for students will be able to:

global women'’s rights. It discusses B outline the most important

aspects of feminism and takes a local milestones for women'’s rights ih

perspective. and their impact in a local,
national and global context.

B define feminism and discuss its
aims, impacts and key issues.

B investigate feminist movements
in Myanmar.

B create a timeline of key events
in local and international

women'’s rights movements.
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What do you think of when you hear “women'’s rights"? Make a class list on the board.

Rights, or human rights, are freedoms and protections that each person is born with, regardless of
ethnicity, gender, religion, disability, sexual orientation, etc. These include civil rights (freedom
of religion and of speech, etc.), political rights (the rights to vote and to self-defence, etc.), social
rights (access to healthcare and education, etc.) and economic rights (the rights to work and to
fair wages, etc.).

Sometimes these rights are protected by a country’s own laws. Countries also often commit to
them by signing international treaties. Examples of international human rights treaties include
the International Covenant on Civil and Political Rights, or the International Covenant on
Economic, Social and Cultural Rights.

Women'’s rights refer to the entitlements and freedoms that women should have in society.
These rights are often aimed at achieving gender equality. They address various forms of
inequality and discrimination faced by women. Some key areas of women’s rights include:

B Equal Pay: The right to receive equal pay for equal work, addressing the gender pay gap and
ensuring that women are paid fairly compared to their male counterparts.

B Reproductive Rights: The right to make decisions about one’s own body, including access to
contraception, safe abortion and maternal healthcare.

B Education: The right to education without discrimination, ensuring that girls and women
have equal opportunities for learning and skill development.

B Political Rights: The right to participate in political processes, including the right to vote
and stand for election, ensuring that issues affecting women are on the political agenda.
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B Workplace Equality: The right to work in an environment free from discrimination and
harassment, with equal opportunities for hiring, promotion and leadership positions.

B Freedom from Violence: The right to live free from GBV, including domestic violence,
sexual harassment and human trafficking.

B Legal Equality: The right to equal treatment under the law, ensuring that laws do not
discriminate based on gender and addressing legal reforms where necessary.

B Healthcare: The right to access quality healthcare, including reproductive healthcare,
maternal care and treatment for diseases that disproportionately affect women.

B Property Rights: The right to own and inherit property, ensuring that women have legal
rights to land and other assets.

B Social and Cultural Rights: The right to participate fully in cultural, social and community
activities without facing discrimination or exclusion based on gender.

‘Women’s rights help promote a more inclusive and equitable society where women have the
same opportunities and rights as men. The struggle for women’s rights is ongoing, and progress
continues to be made through legal reforms, activism and advocacy efforts around the world.

000

B. EXERCISE

Based on the information in the text, match each of the examples (a-h) to the most relevant
aspects of women's rights (1-8) that they relate to.

a. In some religions, women are not permitted at certain religious
sites or religious ceremonies.

b. Naw Paw Htoo became pregnant when she did not wish to
because she was unable to access contraceptives when she
needed to.

1. Equal pay

. c. Daw Myat Khine's husband believes that because she is his wife
2. Reproductive

rights he can beat her if she disobeys him or speaks back to him.
3. Education
4. Political rights

5. Workplace

d. Female workers in some professions still receive lower wages
than men for the same work.

e. In 2015 and 2020 elections there were still far less women

el representatives than male representatives in Myanmar’s
uality . . .

national and state and region parliaments.

6. Freedom from . o .

iolence f. In some rural communities women face difficult circumstances

Vi

if their husbands die as family land ownership is only passed

7. P ty right
roperty rights down through the male line in families.

Social an‘d g. Garment factory workers who are mostly female have faced

cultural rights more opposition from mostly male employers when the women
workers want to organise themselves into unions to negotiate
for better work conditions.

h. In some communities, girls are expected to stay home and help
with domestic chores and looking after younger children, but

boys can go to school.
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C. ACTIVITY
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For each of the rights mentioned in the text, think of an example from your community or
country. For each, decide if it is:

B aright that women have now, but didn’t in the past.

B aright that women have always had.

B aright that women are still fighting for.

CEDAW

The Convention on the Elimination of All Forms of Discrimination Against Women (CEDAW)

is an international treaty adopted by the United Nations General Assembly (UNGA) in 1979.
CEDAW is designed to ensure that women enjoy the same rights and opportunities as men in all
areas of life. It addresses various forms of discrimination against women and seeks to establish a
legal framework for gender equality. CEDAW is often referred to as the international bill of rights for
women. The convention covers a wide range of civil, political, economic, social and cultural rights.

Countries that ratify CEDAW are referred to as state parties. By becoming a state party, a country
commits to taking concrete measures to eliminate discrimination against women and promote
gender equality within its jurisdiction. State parties are required to submit regular reports to

the CEDAW Committee, which comprises experts in the field of women'’s rights. These reports
detail the steps taken to implement CEDAW within the country.

There are now 189 State Parties to CEDAW. It has helped shape laws and policies aimed at
advancing women’s rights and gender equality in many countries.

CEDAW consists of a preamble and 30 articles outlining the rights and principles aimed at
eliminating discrimination against women. Here is a summary of the key articles:

B Article 4: Temporary Special Measures: Allows for the adoption of affirmative action
measures to accelerate equality between men and women, particularly in areas where
women are currently underrepresented or disadvantaged.

B Article 5: Stereotypes and Cultural Practices: Calls for the modification of social and
cultural patterns of behaviour that perpetuate discrimination and promote the elimination
of harmful stereotypes.

B Article 6: Suppression of Trafficking and Exploitation: Recognises that trafficking and
exploitation of women violate their human rights and obliges states to take measures to
prevent and eliminate such practices.

B Article 7: Political and Public Life: Calls for the participation of women in political and
public life on equal terms with men, including the right to vote, stand for election and hold
public office.

B Article 8:International Representation and Participation: Encourages states to ensure

women’s representation at the international level and when creating international policies.
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Article 9: Nationality: States that women should have equal rights with men regarding
acquiring, changing or retaining their nationality and granting equal rights to men and
women regarding the nationality of their children.

Article 10: Education: Emphasises equal access to education for women and men and the
elimination of gender stereotypes in education.

Article 11: Employment: Recognises women’s right to work, free choice of profession and
equal pay for work of equal value.

Article 12: Health: Recognises the right of women to enjoy the highest attainable standard
of physical and mental health and addresses issues related to family planning and healthcare
services.

Article 13: Economic and Social Life: Calls for the elimination of discrimination against
women in economic and social life, including in areas such as banking, credit and
participation in recreational activities.

Article 14: Rural Women: Calls for measures to ensure rural women’s participation in

and access to development planning, education, healthcare, credit and loans, as well as to
adequate living conditions.

Article 15: Equality Before the Law: Upholds the principle of equality before the law and
addresses issues such as legal capacity, representation and access to justice.

Article 16: Marriage and Family Life: Addresses issues related to marriage and family life,
emphasising equality in marriage, consent and the elimination of harmful practices.

The Optional Protocol to CEDAW (OP-CEDAW ), was adopted by the UNGA in 1999. It is a
follow-up treaty which provides a way for individuals or groups to submit complaints to the
CEDAW Committee if national remedies fail.

As of 2023, all ASEAN member states have ratified CEDAW. Myanmar ratified CEDAW on
22 July 1997. However, it has not yet signed OP-CEDAW .

Legal Framework and Action for Gender Equality in Myanmar

Actions regarding political, social, cultural and economic changes for
gender equality were not mentioned in the 1947 and 1974 constitution.
The 2008 constitution explicitly mentions discrimination against women.

The following plans and policies were created to improve gender equality
in Myanmar:

However, measures to ensure gender equality have been widely
considered ineffective, particularly since 2021.

Myanmar National Committee on Women (1996-2016).
National Strategic Plan for the Advancement of Women (NSPAW)
(2013-2022).

Myanmar Sustainable Development Plan 2018-2030.
Prevention and Protection of Violence Against Women
Law (Draft).
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D. ACTIVITY

Exploring Gender

1. Read the scenarios. What CEDAW article(s) from the list above is each scenario relevant
to? Some scenarios may match to more than one CEDAW article.
2. Is each scenario upholding or violating the article(s) in CEDAW?
a. A bank does not allow women to access their own money without their husband'’s
permission.
b. If a woman wants to marry a man from a different religion, she has to get special
permission from the local authorities.
c. An engineering university allows women with lower marks than men to enter, as it
wants to encourage more women to become engineers.
d. If achildis born to a foreign woman and a local man, the child is given citizenship. If the
father is foreign and the mother is local, the child does not get citizenship.
e. A new hospital is built in a rural area specialising in maternal health.
f. A country has a law against women joining the army.
3. Which of these scenarios are the same as, or similar to, your country or community?
4. Can you think of other examples of the CEDAW articles being upheld or violated in your
country or community?

Beijing Declaration and Platform for Action

The Beijing Declaration, created at the Fourth
World Conference on Women in 1995, is an

important document in the global women’s LISITH MATHINS
E I FOURTH WORLD COMTRENGE O% Wil

rights movement. It supports principles of NG L.15 CtEa

equality, development, and peace for women,
emphasising human rights and gender equality
in all aspects of life. It has been adopted by 189
countries worldwide (as of 2020).

w]li‘” !t iy " i ||lnl.ill! *!|||m’
I'l-

i

This political statement is accompanied by the
Platform for Action, addressing 12 critical areas,

including poverty, education, health, violence
and power dynamics. It outlines strategic objectives and actions for achieving gender equality and
empowering women at national and international levels.

The Beijing Declaration and the Platform for Action have significantly influenced policy changes
worldwide and continue to shape efforts promoting gender equality. They call for regular reviews,
as seen in conferences like Beijing+5 and Beijing+20, to assess progress and identify areas for
further action.

These important documents still play a big role in supporting women’s rights worldwide, offering
a plan for dealing with various challenges thoroughly.
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E.CASESTUDY] ~

#MeToo in South Korea

The #MeToo movement is a global social media campaign and cultural phenomenon. It emerged
in 2017, providing a platform for survivors of sexual harassment and assault to share their
experiences. It began with allegations against influential figures in the entertainment industry and
quickly spread across various sectors and countries. The hashtag #MeToo became a symbol

for solidarity, encouraging individuals, mostly women, to break their silence and speak out
against sexual misconduct. The movement prompted public discussions about power dynamics,
consent and harassment in workplaces and communities.

Seo Ji-hyun is a South Korean prosecutor. Her #MeToo story played a crucial role in raising
awareness about sexual harassment and the abuse of power within the country’s legal and
corporate sectors.

In 2018, Seo Ji-hyun publicly accused a senior prosecutor, Ahn Tae-geun, of sexually assaulting
her in 2010. Despite an internal investigation that found Ahn guilty, he faced only a brief
suspension. Dissatisfied with the response and the lack of accountability, Seo Ji-hyun decided
to speak out publicly, appearing on national television to share her experiences.

Seo Ji-hyun'’s courage in breaking the silence on sexual harassment within the conservative and
hierarchical Korean society inspired many others to come forward with their stories. The #MeToo
movement gained momentum in South Korea, leading to a broader societal conversation about
workplace harassment, gender inequality, and the need for systemic change.

Her story also started debates about the role of powerful figures in perpetuating a culture of
silence and impunity.

Around the world, #MeToo has led to increased awareness, policy changes and a cultural
shift, emphasising the importance of creating safer environments and holding perpetrators
accountable for their actions.

Source: Adapted from Time Magazine 2018

a N
Case Study Questions

1. What has the #MeToo movement made possible for survivors of sexual
harassment and assault?

2. What issues has it caused people to discuss?

3. Why did Seo Ji-hyun decide to speak out publicly about her experiences? How did
she do it?

4. What are some of the impacts of Seo Ji-hyun’s actions?

5. What are some of the impacts in South Korea of the #MeToo movement globally?

k )
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F.DISCUSSION

1.
2.
3.
4

What are reasons why women need specific rights?

What could be some limitations and challenges for global women'’s rights laws?

Are the problems addressed by the #MeToo movement an issue in your country?

What are potential challenges and opportunities to create safe and inclusive environments
in workplaces and communities?

How can men help support the pursuit of women's rights, and why is their involvement
important?

Consider the concept of intersectionality within the context of #MeToo. How do

factors such as race, ethnicity, socioeconomic status and gender identity intersect with
experiences of sexual harassment?
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A. PREVIEW

Do you agree or disagree with the following statements? For each statement, move to one side
of the room if you agree, or to the other side if you disagree.

B “Feminism is only about women; it doesn't benefit men.”

B “All feminists hate men.”

B “Feminists want to take away men'’s rights.”

B “Feminism is no longer needed; we already have gender equality.”

Feminism is a socio-political movement advocating for equal rights and opportunities for all
genders. It addresses historical and current inequalities, especially those affecting women.

Key elements include the pursuit of equality, empowerment, recognising intersectionality,
critiquing patriarchal structures and advocating for social and legal change. Feminism embraces
diverse perspectives and is not a singular ideology. It has evolved with societal changes and
understanding of gender dynamics.

N
Intersectional feminism recognises International Women'’s Day

that individuals have many different

aspects to their social identities, like Each year on March 8%, International

race, gender and class, which intersect ‘Women’s Day is celebrated around the

to create unique experiences of world. Millions of people take to the streets
privilege and oppression. Recognition and rally for gender equality, social justice,

of intersectionality ensures that the reproductive rights and other relevant

feminist movement is inclusive, diverse topics of the movement. International

and actively addresses the specific Women'’s Day was first celebrated in 1911.
needs of individuals with intersecting \_ Y,
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B. EXERCISE

Exploring Gender

identities. The feminist movement seeks more diverse and genuine portrayals of certain groups
in media, politics and other areas. It urges people to think about their own advantages and biases,
promoting support and collaboration within the feminist and wider social justice movements.

True or false? If false, explain why.

1. Feminism primarily focuses on advocating for the rights and opportunities of women only.

2. Feminism aims to critique and end patriarchal structures within society.

3. The feminist movement discourages diversity of perspectives and approaches, promoting
a singular ideology.

4. Intersectional feminism emphasises that individuals’ experiences of privilege and
oppression are solely determined by their gender identity.

5. Feminism is a fixed set of beliefs that are not affected by social change.

Feminist Allyship

Individuals, particularly men, can be feminists. They can also be feminist allies. Feminist allyship
refers to active support and advocacy for the goals of feminism. A feminist ally recognises the
inequalities and discrimination that women face and actively works to dismantle these barriers.

Key elements of feminist allyship include:

1. Understanding and educating oneself about feminist principles, gender issues and the impact
of societal norms on women's lives.

2. Listening to and amplifying women's voices and experiences, ensuring their perspectives are
heard and respected.

3. Challenging systemic sexism and discrimination by speaking up against sexist comments,
practices or policies.

4. Recognising one's own privilege and how social structures may benefit certain groups helps
in promoting equality.

5. Taking action to promote gender equality by supporting women's leadership, mentoring and
advocating for inclusive spaces and practices for women.

6. Being open to learning and growth through receiving feedback, self-reflection and
continually challenging one's own assumptions and biases.

Feminist allyship recognises that achieving equality is a collective effort. Allies play a crucial role
in dismantling patriarchal structures and promoting a more inclusive and equitable society.
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C. EXERCISE ~

Match the examples (a-I) with the most relevant form of feminist allyship (1-6) that was

outlined in the text.

a. Senior colleagues offer advice based on g. A senior colleague encourages women to
their experience to women working in take leadership roles in group settings and
professional or academic settings to help supports their initiatives.
them advance in their careers. h. You read feminist literature such as We

b. A group of friends makes sexist jokes or Should All Be Feminists by Chimamanda
comments. You point out this behaviour Ngozi Adichie.
and explain why it is harmful. i. You advocate for including as many

c. You ask a female friend from a women speakers as men on panels at
marginalised community to give feedback academic conferences.
on actions you took to try to improve j-  You take time to consider instances where
conditions in their community. your biases or stereotypes may have

d. You share articles, essays or speeches influenced your decisions or interactions.
by women through social media to k. You support a small women-run
increase awareness of their ideas and restaurant in your town by hiring them to
perspectives. do the catering for your birthday party.

e. You reflect on your own social identities . You attend an online training on gender
and how they intersect with systems of issues in your free time.
privilege and oppression.

f. You ask individuals from a marginalised
community about their experiences and
challenges in life.
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D.CASESTUDY }

Feminism in Myanmar

Myanmar’s history and culture have
shaped a feminist movement distinct
from Western feminism. In the early
20t century, women'’s movements

in Myanmar didn’'t focus on women's
voting rights but on supporting
national liberation from colonialism.

The early movement, rooted in
nationalism, was mostly led by elite
Bamar Buddhist women, like those in
the Burmese Women's Association
(founded in 1919). In the 1920s and
1930s, women'’s activists pushed for legal reforms in marriage, divorce, and inheritance, and
women from grassroots communities eventually joined the independence struggle.

Political participation for women was slow to develop. By 1936, only one woman held a seat in
Parliament, increasing to seven by 1947. After the 1962 military coup, women were excluded
from the government and ruling party until 1974, limiting their political influence.

Over time, women’s movements became intertwined with broader social movements like
student protests, labour struggles, and ethnic rights. Women's issues were often seen as social
rather than political concerns. However, ethnic minority women, particularly during the civil
war, faced oppression, including sexual violence, which sparked activism in the 1990s.

Following the 1988 uprising, exiled women formed groups like the Women's League of Burma
(WLB) and embraced feminist ideals for social and political change under the banner of
democratisation, human rights and justice.

After 2010, the focus shifted to women'’s economic and political empowerment. Although
efforts to secure a 30% women's quota in the 2015 peace process failed, the 2015 election saw
a record number of women elected to public office. Women made up 13.6% of the lower house
and 13.7% of the upper house, with only two female military-appointed representatives. Female
candidates rose from 4% in 2010 to 10.5% in 2015.

With Myanmar's opening in 2010, younger generations began identifying as feminists, and
online communities became an important part of the movement. In urban cities, more LGBTIQ
activism became visible, such as the 2018 Pride parade to celebrate LGBTIQ identities. Events
and campaigns such as The Vagina Monologues or HeforShe attracted young people in urban
cities. However, there wasn't a unified mass movement demanding justice for women and
marginalised genders across the country.

Sources: Aye Lei Tun, La Ring and Su Su Hlaing (2019), Tharaphi (2023)
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Case Study Questions

1. What was the main focus of the women’s movement before independence?

2. What were some of the goals and ideas of the women'’s movement after 1988?

3. Why was the amount of women in political office after the 2015 election seen as a
positive sign?

4. Why do you think women's rights activists advocated for a 30% quota of women in
the peace process?

In pairs or groups, compile a list of important events and movements from the global history of
feminism and plot these on a timeline drawn on a flipchart. Include any significant events and
dates related to the history of feminism in Myanmar.

F.DISCUSSION N

1.  What are the cultural barriers that affect gender equality and social justice in your country?

2. Do you think these beliefs have changed in recent years? How? Why or why not?

3. How can feminism benefit men?

4. What are some ways to be a good feminist ally?

5. How is feminism translated into your language(s)? Does it have any positive or negative
connotation?

6. Why do some people or groups oppose feminism?

7. What things do you believe would help to increase gender equality in your country?

8. Are cultural attitudes or barriers to gender equality affecting you personally, whether you
are a man or a woman? How?
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Chapter

Gender,Peace
and Security

M
H Chapter Themes and Ideas: Learning Objectives:
\ This chapter looks at gender roles and After completing this chapter,
dynamics during conflict and war. It students will be able to:

highlights the importance of including B examine impacts and roles of
women in peacebuilding efforts, but men, women and diverse sexual
also discusses how men and diverse and gender identities in conflict.
gender identities are affected by B identify the four pillars of
conflict. It also lays out the foundation Women, Peace and Security
of one of the most important policy agenda (UNSCR 1325).
tools in that field, the UN Security B analyse the connection between
Council Resolution 1325. gender equality and peace.

B reflect on the importance of
participation of women in peace
processes.
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Exploring Gender

A. PREVIEW N

1.
2. Are there impacts of conflict that affect women and men equally? What are they?
3. Are there impacts of conflict that affect men more than women? What are they?

Are there impacts of conflict that affect women more than men? What are they?

Women Both Men and Women Men

Impacts of
Conflict

‘War and conflict are not gender neutral. Women and men are affected differently by conflict.
Genders are not equally represented in peace negotiations, government bodies or armed
organisations. This imbalance is important because academic research finds strong correlation
between levels of gender equality and levels of peacefulness. This means that the more gender
equality a country has, the more peaceful it is likely to be. Additionally, peace negotiations are
more likely to be successful if women are meaningfully involved in the negotiations as well as in
the implementation procedures.
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In Myanmar, women are underrepresented in the peace process despite their crucial roles

in community-based peacebuilding and support. They are often excluded from formal peace
negotiations, as seen in the 2015 Nationwide Ceasefire Agreement, which saw few women
as signatories or negotiators, highlighting broader gender inequality in political and military
leadership.

Complete and Incomplete Peace

There are two separate understandings of peace — complete (or positive) peace and incomplete (or
negative) peace. Incomplete peace means the absence of war and direct violence. In complete
peace there is no violence and there is also justice. For example, a war ends and it is replaced
with healthy relationships and a social system that supports the people’s needs. Complete peace
does not mean there are no more conflicts. This is impossible, because conflicts are a fact of
life. Complete peace means that conflicts in a society are solved constructively without violence
and there is justice. Increasing gender equality and reducing GBV are crucial parts of achieving
complete peace.

UN Security Council Resolution 1325 - Women, Peace and Security

UN Security Council Resolution 1325 (UNSCR 1325), known as the Women, Peace and Security
agenda (WPS) was adopted in 2000. It is an important resolution that addresses the impact

of conflict on women and calls for their participation in conflict resolution and peacebuilding
efforts on an institutional level. The resolution recognises the disproportionate impact of
conflict on women and highlights the importance of their participation in all aspects of conflict

prevention, resolution and peacebuilding.
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B The four “pillars”
that support the
Women, Peace and

Security agenda.

I’S Pillars

The resolution has four key pillars:

Participation: Calls for increased participation of women at all levels of decision-making,
including in national, regional and international institutions; in mechanisms for the
prevention, management and resolution of conflict; in peace negotiations; in peace
operations, as soldiers, police and civilians; and as Special Representatives of the United
Nations Secretary-General.

Protection: Calls specifically for the protection of women and girls from GBV, including in
emergency and humanitarian situations, such as in refugee camps. It advocates for reducing
vulnerability to violence and suggests strengthening legal frameworks and ensuring access
to justice.

Prevention: Calls for improving intervention strategies in the prevention of violence
against women, including by prosecuting those responsible for violations of international
law; strengthening women’s rights under national law; and supporting local women'’s peace
initiatives and conflict resolution processes.

Relief and Recovery: Calls for improving relief and recovery measures, to address
international crises through a gendered lens. This includes respecting the civilian and
humanitarian nature of refugee camps, and considering the needs of women and girls in
the design of refugee camps and settlements. It includes the provision of social, health and
economic services, addresses consequences of GBV, supports women’s role in recovery and
promotes gender equality and economic empowerment.

On a practical level, the WPS agenda is implemented through national action plans put in place

by governments. This action plan usually involves a structured approach to address the specific

needs and rights of women and girls in conflict and post-conflict settings through assessments

and consultations, policies, resource allocation and capacity building.
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Myanmar and UN Security Council Resolution 1325

Participation: Efforts to include more women in negotiations for the Nationwide Ceasefire
Agreement in Myanmar (2015) were unsuccessful. Women'’s participation comprised 4% on
the government side, and 6% within ethnic armed organisations in the Nationwide Ceasefire
Coordination Team and 13% in the Senior Delegation.

Protection: The web of safe houses for those experiencing GBV in refugee and internally displaced
persons (IDP) camps inside and outside of Myanmar.

Prevention: In Myanmar, the leadership and participation of women in the pre-2021 civilian
ceasefire and civilian protection monitoring networks provide powerful examples of preventing
violent conflict through de-escalation, early warning and engagement.

Relief and Recovery: Women’s rights organisations across Myanmar providing humanitarian
assistance following the 2021 military takeover.

Source: UN Women WPS Brief, 2024
- )

B. EXERCISE ~

Categorise each of the scenarios (1-8) into the appropriate pillar (participation, protection,

prevention or relief and recovery) in UNSCR 1325.

1. Inan IDP camp, camp leaders receive training on GBV and implement safety measures
taking the needs of women and LGBTIQ people into account.

2. 50% of the negotiators in the peace negotiation process are women.

3. A country that has overcome a past war implements a new law that makes violence

against women in the public and private space illegal.

4. A refugee camp provides safe and hygienic sanitation facilities for women only.

5. Alocal NGO receives government funding to document cases of GBV that occurred during
a civil war that has now ended.

6. An ethnic army increases their intake of women soldiers and creates safe and suitable
living conditions for the female combatants and gives them access to higher ranks.

7. Aninterim government body is headed by a woman from an ethnic minority group.

8. After a war, a project is implemented which trains rural women to open their own small
businesses to establish economic independence.

1. In groups, brainstorm additional examples of practical activities or interventions for each of
the four pillars of UNSCR 1325 that would be relevant to your context.
2. Explain your suggested activities to the class and which pillar(s) they relate to.
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D.CASESTUDY }

In 1996, the Communist Party of Nepal started an insurgency with the aim of overthrowing the
Nepalese monarchy and establishing a people’s republic. The ten-year war came to an end in
2006 with the signing of the peace agreement between the Seven Party Alliance and the then
Maoist Party. The conflict was marked by numerous war crimes and crimes against humanity,

including massacres, mass rapes and enforced disappearances. It cost the lives of more than
17,000 people, up to 80,000 were displaced and approximately 1,500 remain disappeared to this
day. Sexual violence was used as a weapon of war by both parties to the conflict.

The conflict had a profound impact on gender relations. Many women joined the Maoists, others
were driven out of their towns and villages, lost their husbands or became frontline fighters —
sometimes recruited by force. The conflict thus blurred traditional gender roles.

Transitional justice processes, which are supposed to address the root causes of the conflict
and overcome its consequences, are progressing very slowly. It took eight years for the Truth
and Reparations Commission and the Commission for the Investigation of Disappeared Persons
to be established in 2014. The law creating these commissions has been sharply criticised
internationally and by Nepali civil society for several shortcomings.

Nepal's peace process has failed to include women, recognise their contribution to systemic
change, and provide justice for those affected. For example, women who have been subjected to
sexual violence during the conflict are not considered to be conflict victims, and therefore do not
receive compensation.

Although women in Nepal have been affected in multiple ways by the violent conflict, they

were effectively excluded from the peace negotiations. Various obstacles also restrict their
access to transitional justice procedures. In the post-conflict reintegration period, most women
combatants resumed their gendered roles and returned to the domestic sphere.
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“We demand recognition. We demand that our voices be heard. We demand security. We
demand a future for our children. We demand truth. And we demand justice, now!”

These are the words of a participant at a Women'’s Peace Table in Surkhet, Nepal. More than
1,000 women have participated in Women’s Peace Tables (WPT) so far. For women in remote
areas in particular, these events were often the first opportunity to talk about their traumas and
to listen to women from the opposite side of the conflict. At the WPTs, women learned more
about the significant role they can play in transitional justice processes and about their rights as
war-affected women and as citizens.

At the WPTSs, participants could also talk about their experiences to women who were not
directly affected by the conflict, and thus build bridges. The WPTs contributed to the healing of
participants and also increased their self-confidence and ability to act. Many then organised
their own WPTs, established regional networks to give more weight to their demands and put
pressure on local government bodies to push for transitional justice.

Sources: Peace Women Across the Globe

e N
Case Study Questions

What crimes committed in the conflict probably impacted women most?
What important activity to end the war were women mostly not included in?
What is a justice issue that has been unfair for women affected by the conflict?
What has happened to most women who fought in the conflict?

SN

What did the Women’s Peace Tables enable some women to do that they were not
able to do before?

- %

E.DISCUSSION N

1. Do you believe it is possible to reach complete peace? Why or why not?

2. How important is gender equality for complete peace?

3. When people talk about “peace in Myanmar” do you think they mean complete peace or
incomplete peace? Why?

4. What are possible barriers to women participating in peace negotiations in your country?

5. What are some of the possible opportunities and challenges in implementing the WPS

agenda in your country?
6. Have gendered roles in conflict and war changed in your country over the last decade? If
so, how and why?
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A. PREVIEW

N
Read the statements below. Do you agree or disagree with them?
1. “Women are not involved in fighting, so they should not be involved in peace-making.”
2. "Promoting women's participation will push away male leaders and peace will be at risk.”
3. “ltis normal in local culture to leave women out. Peace negotiations are not the place to
challenge local culture.”
- J

When women take part in peace talks, it makes it much more likely that agreements will be
made and followed through. Researchers looked at 40 peace negotiations since 1990 and found
that when women'’s groups had a strong influence, agreements were almost always reached and
were more likely to implemented. For example, when commissions were set up after peace deals
to carry out important tasks like making a new constitution or overseeing disarmament, those
agreements were more successful if they were inclusive of women.

Despite concerns that including women might complicate things, none of the 40 cases studied
showed that women’s involvement had a negative impact. Instead, women often played a key
role in restarting or pushing forward stalled negotiations.

Data analysis of 181 peace deals signed between 1989 and 2011 supports this. It shows that when
women were involved as witnesses, signers, mediators or negotiators, there was a 20% higher
chance that the peace agreement would last at least two years. This percentage gets even higher
over time, reaching a 35% increase in the chance of a peace deal lasting 15 years.

-122-



B. EXERCISE
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Which one of the following lists are all

effects on peace processes mentioned in

the text that occurred more as a result of

women'’s involvement?

a. Conflicts restarted, agreements
reached, agreements implemented.

b. Processes restarted, agreements
stalled, agreements implemented.

c. Processes restarted, agreements
reached, agreements implemented.

d. Processes restarted, agreements
reached, agreements not
implemented.

Which one of the following lists are all

ways mentioned in the text that women

have participated in peace processes?

a. Mediators, witnesses, enforcers,
negotiators.

b. Mediators, witnesses, signatories,
spoilers.

c. Mediators, suppliers, signatories,
negotiators.

d. Mediators, witnesses, signatories,
negotiators.

3. According to the charts about women'’s

participation in major peace processes
between 1992 and 2019, on page 124,
overall the percentage of women's
participation was lowest as...

a. signatories.

b. negotiators.

c. mediators.

d. participants.

According to the charts about women'’s
participation in major peace processes
between 1992 and 2019, on page 124, the
largest percentage increase in recent
years has been as...

a. negotiators.

b. mediators.

c. signatories.

d. none of the above.
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Women’s
Participation
in Major Peace

Processes

1992-2019

Figure 7: Women'’s Participation in Major Peace
Processes in Various Roles, 1992-2019

As Negotiators:

Women constituted, on average, 14% of
negotiators over the last five years (2015-2019), and 13
percent of negotiators between 1992 and 2019.

[ =~
14%

As Mediators:

Women constituted, on average, 11% of
mediators over the last five years (2015-2019), and 6
percent of mediators between 1992 and 2019.

[ S
1%

As Signatories:

Women constituted, on average, 7% of
signatories over the last five years (2015-2019), and 6
percent of signatories between 1992 and 2019.

[ ] —

7%

Source: Council on Foreign Relations

C.DISCUSSION

N
1. If women are not part of negotiating a peace agreement, is it possible to include their
concerns and needs?
2. How can women be included more in peace building efforts? What actions are required?
3. Are there barriers to women in your community or country participating in decision-
making in local government or in local peace processes? If so, what are the barriers?
J
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1. What are social and personal factors that can influence the way people of all genders are
affected by situations of war and armed conflict?
2. What issues or risks do LGBTIQ people face in situations of war and armed conflict?

The WPS agenda has made important progress in highlighting the unique challenges faced

by women and girls in conflicts. However, it is equally important to recognise and address the
diverse experiences and vulnerabilities of all individuals affected by conflict, regardless of gender
identity. Expanding the WPS agenda to encompass LGBTIQ people as well as men and boys is
essential for promoting inclusive and effective peacebuilding efforts.

Conflict and violence impact people differently based on their gender, age, ethnicity, location,
wealth, marital status, sexual orientation or disability. These factors can affect access to
resources, power and decision-making. For example, while men typically have higher social
status than women, a wealthy urban woman from the majority group may have more resources
and influence than a young man from an ethnic minority group in a conflict-affected rural area.
Similarly, a rich gay man in a city may face less violence than a lower-class transwoman from a
rural background.

[t is important to look beyond men and women and include an intersectional lens in
peacebuilding efforts.
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Rethinking Masculinity
in
Conflict Setting
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Men, Masculinity and Conflict

Men play diverse roles in conflict settings, for example, combatants to victims and peacebuilders.
Traditional gender roles and ideas about masculinity often impose expectations of men as
protectors, warriors and providers, shaping their responses to conflict. However, these roles can
also limit men, maintain cycles of violence and increase their vulnerabilities.

In conflict, men are commonly portrayed as fighters, engaging in armed combat and risking
their lives on the frontlines. This image stresses the traditional association between masculinity
and physical strength, upholding aggression and dominance. Yet, while some men may embrace
these roles willingly, others may be forced into combat.

Moreover, the impact of conflict on men extends beyond their roles as combatants. Many men
experience trauma and loss, both as direct victims of violence and as witnesses to war. Forced
conscription, arbitrary detention, torture, extrajudicial killings and sexual violence are among the
dangers faced by men in conflict zones. Additionally, displacement and separation from families can
increase feelings of isolation, undermining men’s mental and emotional well-being.

Armed conflict often reinforces harmful gender norms that contribute to the marginalisation of
women and patriarchal power structures. The glorification of masculinity and the devaluation of
femininity can foster an environment of violence and discrimination, not only against women
but also against men who differ from traditional gender expectations. Men who show traits
linked to vulnerability or femininity, such as compassion, empathy or non-violence, may face
stigma and exclusion within their communities.
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Empowering men to challenge traditional notions of masculinity and embrace alternative forms
of masculinity that prioritise non-violence, cooperation and empathy can foster more inclusive
and sustainable peace processes.

LGBTIQ People and Conflict

People with LGBTIQ orientations and identities face particular challenges and threats to their
safety as armed conflict can exacerbate pre-existing discrimination and prejudice towards them
in society. They may lose legal protections that they previously had during peacetime due to the
breakdown of law and order that often accompanies armed conflict. This in turn can expose
them to harassment, assault and sexual violence. Additionally, conflict can further reduce their
access to protection or shelter within communities from which they may already have been
marginalised.

In areas that fall under the control of government forces or armed groups that have ideologies or
religious beliefs that discriminate against LGBTIQ people, they may face increased persecution
and direct violence. Where they are displaced by armed conflict, either inside countries or across
borders into other countries, they face increased risks of violence and sexual assault within
displacement camps or from host communities that may oppose their presence. Similarly,
LGBTIQ people may be denied basic rights and be subject to sexual assault if they are detained or
imprisoned by armed actors.

A Just World
Is a Peaceful World!

NoPeace ‘2

Without
Gender Justice!
<00
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B. EXERCISE

Choose the correct answer.

1.

Exploring Gender

How do factors such as gender, age,
ethnicity and location impact individuals’
experiences of conflict and violence?

a. They have no significant impact on
access to resources and decision-
making power.

b. They primarily determine an
individual's social status and
economic wealth.

c. They are unrelated to the
effectiveness of peacebuilding efforts.

d. They can affect access to resources,
power and decision-making in conflict
situations.

Why is it important to adopt an
intersectional lens in peacebuilding
efforts?

a. To reinforce traditional gender roles
and stereotypes that are essential for
all peacebuilding negotiations.

b. To prioritise the needs of wealthy
individuals over those from
marginalised communities.

c. To ensure peacebuilding is
inclusive and addresses the diverse
experiences and vulnerabilities of all
individuals.

d. To ensure that the focus of
peacebuilding is solely on the
experiences of women in conflict-
affected areas.

How do traditional gender roles impact

men's responses to conflict?

a. They empower men to resist violence
and discrimination.

b. They limit men’s options and increase
their vulnerabilities.

c. They ensure men’s safety and well-
being in conflict zones.

d. They encourage men to embrace
non-violent solutions to conflict.

4. How can men contribute to peacebuilding

efforts, according to the text?

a. By challenging traditional masculinity
and promoting non-violence,
cooperation and empathy.

b. By reinforcing traditional notions of
masculinity such as aggression and
dominance.

c. By embracing aggression and
dominance in conflict resolution and
take centre stage.

d. By excluding themselves from conflict
resolution processes and completely
give their space to women.

Which one of the following lists are all
aspects of armed conflict mentioned in
the text that can increase risks for LGBTIQ
people?

a. Increased legal protections, beliefs or
ideologies of armed actors, violence
in displacement camps, detention by
armed actors resentment from host
communities.

b. Loss of legal protections, beliefs or
ideologies of armed actors, violence
in displacement camps, protection by
armed actors, resentment from host
communities.

c. Loss of legal protections, beliefs or
ideologies of armed actors, violence
in displacement camps, detention by
armed actors, resentment from host
communities.

d. Loss of legal protections, supportive
beliefs of armed actors, violence in
displacement camps, detention by
armed actors, resentment from host
communities.
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C. ACTIVITY

1.

Student’s Book

00—

Look at the list of individuals and their

social identities listed below. Think of

a context with which you are familiar —

your own country or another you know

well — and rank these individuals in

terms of perceived social status, power

and privilege. For example, you may

wish to consider the degree of respect,

access to resources, security, freedom

of movement, and different kinds of

influence they are likely to command.

a. A wife of a senior male political
leader.

b. An older wealthy businessman.

c. A young man in a wheelchair who
works for the local government.

d. A female police officer working in a
large town.

e. A male religious leader in a rural area.

f. A transgender human rights activist.

g. An older male ex-soldier and
Member of Parliament.

h. A young woman who is married to
a non-state (rebel) armed group
member.

i. Adisplaced middle-aged man with
five children.

j- A female survivor of sexual violence
with a young child.

k. A female university lecturer and
political activist in the capital city.

I.  A13-year-old girl from an ethnic
minority going to school in a small
town.

In groups, discuss the questions.

a. What did you notice about those at
the top of your list who have, or are
perceived to have, the most status
and influence in society?

b. What assumptions about gender
influence who is considered
powerful and influential?

c. What other elements of identity (e.g.
occupation, class, sexuality, political
affiliation or office, age, religion and
ethnicity) impact who is considered
to have social status and power and
who is marginalised?

d. In what ways does gender intersect
with these other identities?

e. How might each of these individuals
be affected by conflict?

f. How might each be able to
contribute to peacebuilding?

g. What are the implications of not
being seen as powerful or influential
in the context of conflict and
peacebuilding?

Write an essay that sets out your vision for peace and gender equality and your role within it.
Include actions that you want and can do to contribute to change.
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How are men and boys socially encouraged to deal with their vulnerabilities?

What are specific challenges faced by LGBTIQ individuals in conflict situations, and how

can peacebuilding efforts be made more inclusive of their needs and experiences?

3. How can an intersectional lens be included in discussions and solutions around peace and
conflict?

4. What role do men and boys play in continuing or challenging harmful gender norms and
violence in conflict-affected communities?

5. What strategies can be employed to engage men and boys as allies in promoting gender
equality and preventing violence against women or LGBTIQ people in conflict-affected

areas?
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A. ACTIVITY

What do you think have been the most important ideas about gender you have learned about
in this course? Is there one idea that is most important? Why?

B. ACTIVITY

1. In Chapter 1, at the end of section 1.2, you were asked to write short answers to these
questions. Look back at your responses from then that you wrote down.
a. What do you expect to learn in this course?
b. What would you like to learn?
c. What concerns do you maybe have about this topic?

2. Write and discuss with others your responses to the questions below:
a. Did you learn about the things you expected to learn about gender?
b. Did you learn or find out about things you wanted to find out about gender?
c. [f there were things you were concerned about in the course, were they addressed in
this course?

3. What things would you like to see changed, added, removed or improved about this course
in the future? Write these suggestions down and give them to your teacher.
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Glossary

Abortion (n) - ending of a pregnancy, usually by a medical

procedure

Accountable (adj) - when a person has to answer to others
for their actions
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Androgynous (adj) - neutral or mixed identity or

appearance that is not clearly either male or female

Asexual (adj) - a neutral sexual orientation where a person

has little or no attraction to others
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Assigned gender (n) - the gender that a person is labeled as
at birth by medical professionals and parents, typically based

on their external genitalia.
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Bias (n) - a preference or prejudice for or against a person,

group, or thing, often without considering the facts or being

fair
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Bisexual (n, adj) - a sexual orientation that describes a
person who is romantically and sexually attracted to people

of their own gender and to people of other genders.

Body image (n) — how someone perceives and feels about
their own physical appearance, including size, shape, weight,

and overall attractiveness.
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Breadwinner (n) - the person in a household who earns the

primary income to support the family financially
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Care work/caregiving (n) - looking after the needs of

babies, infants, children, disabled or elderly people.
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Chromosomes (n) - tiny structures inside cells that carry
genetic information and determine inherited traits, such as

sex and other characteristics
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Cisgender (adj) — when a person’s gender identity aligns

with their biological sex
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Civil rights (n) - the basic rights of citizens in a society, such
as the right to vote, the right to freedom of speech, and the
right to be treated fairly by the law
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Colonialism (n) - where a country or empire takes control
over another country or group of people and economically

exploits its resources and people

Consent (n, v) — give clear voluntary agreement to do or

be involved in something
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Contraception (n) - a way to prevent pregnancy during sex

such as by using condoms
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Cyberstalking (n) - when a person’s online or social media
activity is constantly watched or followed by someone they

do not want attention from
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Discrimination (n) - when people are treated differently
or denied opportunities based on their race, gender, age,

religion, or other characteristics
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Disparity (n) — a large, often unfair, difference between
different people’s situations or treatment
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Doxxing (n) - when someone’s personal information, such
as their address, is shared online with the intention to cause

them harm

Dynamics (n) - changes in the levels of power or intensity

of something
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Dysphoria (n) - feelings of depression, anxiety, or
discontent that may be due to a mismatch between a person’s

biological sex and their gender identity

Empowerment (n) — when people gain the knowledge,

skills and ability to do, have or participate in something
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Equality (n) - when all people have access to the same rights

and opportunities, and are treated the same

Equity (n) - recognition that some people face disadvantages
and may need more support to have equal access to

opportunities or services like health or education
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Estrogen (n) - a hormone found in both males and females,
but typically higher in females, responsible for traits like
breast development, regulation of the menstrual cycle, and

maintenance of reproductive health

Feminine (adj) — characteristics or appearances traditionally

associated with women or girls
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Feminism (n) - a social and political movement focused on
addressing inequalities faced by women and advocating for

equal rights for all genders
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Gay (adj) - someone who is sexually or romantically
attracted to people of the same gender or sex, often used to

refer to men attracted to other men
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Gender (n) - the characteristics, roles, and behaviors that

society associates with being male or female

Gender binary (n) - the idea that there are only two
genders, man and woman, and that a person must strictly fit

into one category or the other.
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Gender expression (n) - the outward appearance of
someone’s gender identity, such as expressed through their

behavior, clothing, voice etc
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Gender identity (n) - a person’s individual sense and
experience of their own gender, whether as a man, woman,

both, neither or another gender

Gender non-conforming (adj) - a term used to describe
people who do not conform to societal gender norms

expected from men and women
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Gender pay gap (n) - the difference between the amount
of money that men and women are paid for the same work,

historically women have often been paid less
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Gender role (n) - society’s rules or expectations about what
girls, boys, men and women, should do and how they should

behave
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Gender-sensitive (adj) - being aware of and responsive to
the ways in which gender affects individuals’ experiences,

needs, and perspectives.
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Glass ceiling (n) - unseen barriers or unwritten rules that
can prevent women and some minorities moving to higher

positions in their careers\
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Harassment (n) - deliberate and repeated actions towards a

person that causes them emotional suffering
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Heterosexual (adj) - a sexual orientation where people
are romantically and sexually attracted to members of the

opposite sex: men towards women, women towards men
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Heteronormativity (n) - the assumption that all people

are heterosexual and are expected to be in heterosexual

relationships
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Hierarchy (n) - a system of social or organisational
structure where people are positioned above or below others

at different levels of status or importance
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Homosexual (adj) — a sexual orientation where people are
romantically and sexually attracted to members of the same

sex: men towards men , women towards women
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Homophobia (n) - irrational fear or dislike of persons

perceived as homosexual

Hormones (n) - chemicals in the body that act as
messengers, regulating various functions such as growth,

development, mood, and metabolism
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Identity (n) - who a person is and how they see and feel
about themselves, including their characteristics, beliefs,

values, and sense of belonging
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Intersectionality (n) - the idea that individuals experience
different forms of oppression or disadvantage based on the
intersection of their various social identities, such as race,

gender, class, or sexuality
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Intersex (adj) - people born with sex characteristics that
differ from typical binary biological sex traits, these may include
differences in genitalia, chromosomes, internal sex organs,

hormone production etc

Intimate (adj) — describes personal, private or close
connections between people, such as in romantic or sexual

relationships
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Lesbian (n, adj) - women who are sexually or romantically

attracted to other women
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Life expectancy (n) - an estimated average period, usually
measured in years, that a person from a particular group,

gender or country can expect to live for
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Lineage (n) - a line of descent from one’s ancestors
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Literacy (n) — a person’s ability, and level of ability, to read

and write
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Lobbying (n) - attempts by individuals or businesses to
influence the decisions and policies of public officials or

governments in their favour

Marginalise (v) - to treat someone or a group as
unimportant or less significant, pushing them to the edges of

society and limiting their opportunities
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Masculinity (n) - ideas or expectations in society about

how men should appear or behave in a given setting
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Maternal (adj) - to do with mothers, pregnancy and
childbirth

Maternal mortality (n) - refers to deaths of mothers

during pregnancy or childbirth
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Mediator (n) - someone who attempts to get people or

groups involved in a conflict to come to an agreement
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Menopause (n) - the stage in a woman’s life (typically

around 45-55) when she stops menstruating
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Norm (n) - an expected standard or behavior within a
society or group about how individuals are expected to act,

think, or behave in various situations
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Objectification (n) - degrading someone by treating them
only as an object, for example, as an object of beauty or sexual

attraction

Oppression (n) - persistent cruel, unfair or unjust treatment

of a person or group of people
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Ovaries (n) — the female reproductive organs that produce

eggs and hormones like estrogen and progesterone
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Patriarchy (n) - the structures in society that have
traditionally enabled men to have dominant roles and hold

dominant positions of power
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Period (n) - the normal stage of vaginal bleeding that occurs

as part of a woman’s menstrual cycle
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Perpetrator (n) - someone who carries out a harmful or
illegal act towards another person
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Persecution (n) - the deliberate and systematic ill-treatment
of people on the basis of their gender, sexual orientation,

ethnicity, or religion etc
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Pornography (n) - the representation in books, films,
videos etc of explicit sexual behaviour with the intention of

causing sexual excitement to the viewer

Positive masculinity (n) - focuses on positive qualities
associated with traditional masculinity (strength, courage
etc), but avoids negative male behaviours (aggression,

violence etc)
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Power dynamics (n) - the interactions and relationships
between individuals or groups where some have more
influence, control, or authority than others in personal

relationships, workplaces, institutions, or societal structures.
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Power (n) - the ability to get people to do something or to
prevent them from doing something, and/or the ability to

control resources for that purpose
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Prejudice (n, v) - unfair attitudes or treatment towards
certain groups of people based on stereotypes of them, rather
than on their individual qualities or actions
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Privilege (n, v) - unearned advantages that a person or
group has due to their social status, identity, or background,

which gives them easier access to opportunities or resources



Post-traumatic stress disorder (PTSD) (n) - a
psychological condition that some people develop after

experiencing violent, extreme, or dangerous events
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Queer (adj) - a term often used to describe a range of gender
identities and sexual orientations different to the male-

female binary/heterosexual mainstream

Ratify (v) - in international law this is when a county gives

formal consent to a treaty making it binding on that country

Reproductive system (n) - the bodily system responsible
for producing offspring, consisting of organs such as the

ovaries, testes, uterus, and genitals
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Role model (n) - someone who sets a good example for

others to follow, such as by inspiring people to be their best

selves by showing positive qualities
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Security (n) - a situation where people are (or feel) safe and

not in danger
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Segregation (n) — when a person or group of people are
deliberately set apart and separated from other people, such

as on the basis of gender or ethnicity
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Sex (n) - the physical and physiological characteristics that

distinguish males and females
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Sexual orientation (n) — the different forms of romantic

and sexual attraction that people feel towards other people

Signatory (n) — refers to a country that has expressed its
willingness to consent to an international treaty by signing it

as the first step before formal ratification
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Social exclusion (n) — when people or groups are prevented
from fully participating in social, economic, or cultural

activities within a community or society
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Social justice (n) - the belief that everyone in society should
have access to equal economic, political and social rights and

opportunities

Socially constructed (adj) - describes an idea that has
developed and become accepted or seen as real’ over time by

many people in society
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Stereotype (n, v) - a widely held and oversimplified idea
about a group of people, often based on their race, gender,

age, or other characteristics
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Stigma (n) - negative beliefs or judgements held towards
certain people or groups in society, often associated with

those groups’ circumstances, such as mental illness or poverty
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Suffrage (n) - the right to be able to vote in elections.
Suffrage has been a key issue for marginalized groups such as

women, minorities, and those without property or wealth.

Systemic (adj) - when an issue impacts on certain people
due to the overall structure of the social, political or
economic systems they live in, for example, legal systems in
some countries deny women the inheritance rights that men
have.
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Testes (n) - the male reproductive organs that produce

sperm and hormones like testosterone

Testimony (n) - a statement providing evidence from a

witness, usually given in court

Testosterone (n) — a hormone found in both males and
females, but typically higher in males, responsible for traits
like muscle growth, facial hair, and deep voice, as well as

regulating sex drive and other functions
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Toxic - poisonous or harmful
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Toxic masculinity (n) - refers to aspects of masculine
identities, such as aggression and dominance, that are

harmful to oneself and others.
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Trafficking (n) - the recruitment, transportation, or
holding of people against their will by force or deception
with the intention to exploit them for profit

Transgender (adj) - a person whose gender identity and/
or expression is different from cultural expectations based on

the sex they were assigned at birth
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Transitional justice (n) — a way societies can address
past human rights abuses and build more democratic and
peaceful futures, through processes like truth-telling, legal

prosecution and reparations
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Transphobia (n) - irrational fear of, and aversion to,
persons perceived as transgender, based on prejudice, fear,

unfamiliarity, or lack of information
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Trauma (n) - an extremely distressing or disturbing

experience

B053OEP 1l 2ASBODQMOEPEIICLED VOIS B0
354 1 20phBobyoe o0y

65DCIRVOM|YOEOEIN mem%@lu

Uterus (n) - an organ in the female reproductive system

where a fertilized egg develops into a baby during pregnancy

Vulnerability (n) - being open or exposed to physical or

emotional harm or pain

‘Well-being (n) - a person’s overall physical, mental, and

emotional health and happiness in life
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Witness (n) - (in relation to peace and conflict) a person
who observes the signing of a formal document such as a

treaty or peace agreement to ensure it is upheld
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